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ABSTRAK

Zezi Hidayah 502221010009. 2026. Skripsi: Studi Kecemasan Berbicara
Bahasa Inggris di Kalangan Mahasiswa Ekstrovert dan Introvert
Program Studi Pendidikan Bahasa Inggris di Universitas Islam
Indragiri. Program Studi Pendidikan Bahasa Inggris. Fakultas
Keguruan dan Ilmu Pendidikan. Universitas Islam Indragiri

Kecemasan berbicara adalah masalah utama bagi mahasiswa saat belajar
bahasa Inggris. Masalah ini berkaitan erat dengan tipe kepribadian, karena
mahasiswa ekstrovert dan introvert bereaksi secara berbeda ketika berbicara
bahasa Inggris. Oleh karena itu, penelitian ini bertujuan untuk menganalisis
kecemasan berbicara pada mahasiswa ekstrovert dan introvert di Program
Studi Pendidikan Bahasa Inggris Universitas Islam Indragiri. Penelitian ini
menggunakan metode deskriptif kuantitatif. Data dikumpulkan melalui
kuesioner dengan 33 pernyataan yang diberikan kepada 70 mahasiswa yang
dipilih menggunakan purposive sampling. Data tersebut kemudian dianalisis
menggunakan skala Likert 4 poin. Hasil penelitian menunjukkan bahwa tipe
kepribadian sangat mempengaruhi kecemasan berbicara mahasiswa.
Mahasiswa ekstrovert memiliki tingkat kecemasan yang rendah dan sebagian
besar hanya merasa cemas saat ujian. Sebaliknya, mahasiswa introvert
memiliki tingkat kecemasan yang tinggi karena mereka sangat gugup dan
takut dinilai buruk. Kesimpulannya, tipe kepribadian mempengaruhi seberapa
cemas mahasiswa saat berbicara bahasa Inggris. Berdasarkan hasil ini,
mahasiswa perlu memahami kecemasan berbicara bahasa Inggris mereka
untuk mengetahui penyebabnya, dan dosen perlu menggunakan metode
pengajaran yang sesuai untuk mahasiswa introvert maupun ekstrovert untuk
membantu mengurangi kecemasan berbicara mereka.

Kata Kunci: Kecemasan Berbicara, Ekstrovert, Introvert, Bahasa Inggris




ABSTRACT

Zezi Hidayah. 502221010009. 2026. A Thesis: A Study of English
Speaking Anxiety Among Extroverted and Introverted Students of
Elnglish Study Program at Islamic University of Indragiri. English
Study Program. Faculty of Teacher Training and Education. Islamic
University of Indragiri.

Speaking anxiety is a main problem for students when learning English.
This problem is closely related to personality types, because extroverted d
introverted students react differently when speaking English. Therefore, this
study aims to analyze speaking anxiety among extroverted and introverted
students in the English Study Program at Islamic University of Indragiri. This
study used a quantitative descriptive method. The data were collected through
a questionnaire with 33 statements given to 70 students selected using
purposive sampling. The data were then analyzed using a 4-point Likert scale.
The results show that personality type really affects students' speaking
anxiety. Extroverted students have a low level of anxiety and mostly feel
anxious only during tests. In contrast, introverted students have a high level of
anxiety because they are very nervous and afraid of being judged badly. In
conclusion, personality types influence how anxious students feel when
speaking English. Based on these results, students need to understand their
own speaking anxiety to know the causes, and lecturers need to use suitable
teaching methods for both introverted and extroverted students to help reduce
their speaking anxiety.

Keywords: Speaking Anxiety, Extrovert, Introvert, English
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CHAPTER 1
INTRODUCTION
A. Background of the Problem

Speaking skills are essential in learning English. According to
Akhter & Ouahidi (2021:2), speaking skill is a very important skill,
because when students master speaking skills, they can communicate with
native English speakers and other international people. In addition to being
a tool for communication, mastering speaking skill in ELT (English
Language Teaching) also becomes the foundation for developing language
skills and reflects the students' overall communication development or
competence. However, improving speaking skill is not an easy thing,
because speaking skill is the biggest challenge in language learning. It
requires the ability to listen, to understand the communication partner's
speech, and to respond correctly in the target language (Brown & Yule, in
Benlaghrissi et al., 2024:2). Therefore, many students have ditficulties
when they must speak in English, especially in front of many people.
These difficulties are not only related to limited vocabulary or insufficient
understanding of grammar, but are also influenced by students’
psychological conditions that make them feel uncomfortable and hesitant
when they have to speak English.

Although speaking skills play a very important role in English
language learning, in reality many students still experience difficulties in

developing these skills. Students often show anxiety when they are




required to speak English, especially during classroom presentations or
when they are directly asked by the lecturer to answer questions. This
anxiety commonly appears because students are afraid of making
grammatical and pronunciation mistakes, have limited vocabulary, and
feel less prepared to deliver the material. In addition, classroom
environmental factors, such as concern about lecturers’ responses that are
perceived as strict and feelings of embarrassment in front of classmates,
further strengthen the emergence of speaking anxiety. This condition is
reflected in wvarious physical and psychological reactions, such as
nervousness, trembling voice, blank mind, shaking hands, cold sweat,
rapid heartbeat, and difficulty concentrating. These difficulties indicate
that there are psychological factors that influence students’ speaking
ability, one of which is speaking anxiety.

Speaking anxiety is a form of anxiety that is the most dominant and
most frequently experienced by students in English language learning.
According to Virgonita (2020:4), anxiety is a feeling of worry and fear
about something that happens. The feeling of anxiety, nervousness, and
uneasiness that appears when speaking in a foreign language, especially
when students have to speak spontaneously or in front of their classmates,
is called speaking anxiety (Mousavi, 2025:18). Such feelings certainly
hinder students from actively participating in English learning activities in
the classroom, as they make students afraid to speak, prefer to remain

silent, avoid communication, and even rejected the teacher’s request to




speak in class. This condition affects the development of students’
speaking ability, making it less optimal. The process of learning English is
a complex experience influenced by various aspects not only by the factor
of speaking anxiety mentioned earlier, but also by individual learner
differences, such as personality characteristics. Bakhtiyarzhanovna
(2024:449) stated that academic success is influenced by factors that can
be divided into three main categories: internal factors, external factors, and
students’ personality characteristics. From this statement, it is clear that
personality characteristics play an important role in learning English.
Generally, these characteristics are classified into two types: extrovert and
introvert (Noviana & Oktaviani., 2022:54).

Introverts are personality types who focus more on their internal
thoughts and feelings. They tend to feel anxious easily and require a calm
environment to function optimally. Introverts prefer working
independently and communicating in written form rather than verbally
(Hz, 2022:110). Based on this statement, students with introverted
personalities usually appear calm and reserved. They prefer listening to the
lecturer’s explanation rather than speaking in front of others. During
discussions, introverted students think carefully before expressing their
opinions and focus more on understanding the material. In addition, they
tend to work independently and demonstrate good discipline and
concentration, although they do not always stand out in activities that

require intensive social interaction.




Meanwhile, extroverts are more interested in their surrounding
environment. According to Shiddiq & Oktaviani (2022:43), they tend to be
communicative, social, and impulsive in solving problems, which can be
beneficial in stressful situations but risky in complex cognitive tasks. They
sometimes experience difficulty concentrating and may pay less attention
to detail during the learning process. Students with extroverted
personalities are usually active in class discussions, unafraid to ask
questions, and enjoy interacting with classmates and lecturers. They adapt
more easily and feel comfortable working in groups. However, due to their
dynamic and expressive nature, they may become impatient when
completing tasks that require deep thinking. Nevertheless, their enthusiasm
and confidence become strengths in creating an engaging and interactive
classroom atmosphere.

In the learning process at the English Study Program of the Islamic
University of Indragiri, it can be seen that some students tend to remain
silent during speaking activities, feel afraid when asked to speak, and
appear hesitant to express their opinions. On the other hand, some students
actively participate in discussions and show confidence when presenting
their ideas and questions. These differences in behavior indicate the
presence of different personality tendencies in the classroom, particularly
between students with introverted and extroverted characteristics.

Students with introverted and extroverted personality traits may

exhibit distinet patterns and levels of speaking anxiety in English learning.




Understanding the characteristics of speaking anxiety within these two
groups is essential, as students with different personality tendencies may
experience and cope with speaking anxiety in different ways. However,
there is still limited research that specifically describes speaking anxiety
among introverted and extroverted students in the English Study Program
at Islamic University of Indragiri. Therefore, exploring speaking anxiety
within these two personality categories provides educators with clearer
insights into how anxiety manifests across different student profiles.

Based on the explanation above, the researcher is interested in
conducting a research under the title “A Study English Speaking

Anxiety Among Extroverted and Introverted Students of English Study

Program at Islamic University of Indragiri”.

. Identification of the Problem

Based on the research background above, the following problems
were identified :

1. Some students of the English Study Program at Islamic University of
Indragiri experience speaking anxiety in English classes.

2. Some students of the English Study Program at Islamic University of
Indragiri feel anxious to speak English due to fear of mistakes and
lack of preparation.

3. Some students of the English Study Program at Islamic University of
Indragiri are less active in speaking activities because of nervousness

and low confidence.




4. Some students of the English Study Program at Islamic University of
Indragiri feel anxious to speak English because of fear of classroom
responses.

5. There is limited understanding of the differences in speaking anxiety
between introverted and extroverted students of the English Study
Program at Islamic University of Indragiri.

6. There has been no specific research that investigates speaking anxiety
among introverted and extroverted students of the English Study
Program at Islamic University of Indragiri.

C. Limitation of the Problem
Due to the limited number of previous studies that examine
speaking anxiety among introverted and extroverted students in the

English Study Program at Islamic University of Indragiri, this research

focuses on analyzing speaking anxiety in English language learning. The

subjects of this research are the ond 4“‘, and 6™ semester students of the

English Language Education Study Program at Islamic University of

Indragiri.

D. Research Questions
Based on the background of the research that has been explained
above, the research questions is formulated as follows:

1. How is introverted students speaking anxiety of English Study

Program at Islamic University of Indragiri?




2. How is extroverted students speaking anxiety of English Study
Program at Islamic University of Indragiri?
E. Objective of the Research
Base on the research questions above the researcher determine
objective of the research, which are :

1. To analyze how speaking anxiety of introverted students of English
Study Program at Islamic University of Indragiri.

2. To analyze how speaking anxiety of extroverted students of English
Study Program at Islamic University of Indragiri.

F. Significances of the Research

1. For students, the researcher hopes that this research will help students
understand how speaking anxiety is experienced differently by
individuals with introverted and extroverted personalities. Through this
understanding, students can become more aware of their own
characteristics and find suitable ways to manage anxiety when
speaking in English.

2. For future researcher, this research is expected to serve as a reference
or source for futher studies related to the relationship between
personality types and speaking anxiety in English language learning
contexts.

G. Definition of the Key Term

1. Speaking Anxiety




According to McCroskey in Setyanto & Sarajar (2024:14),
speaking anxiety is the feeling of nervousness or fear experienced by
an individual in relation to communicative interactions, whether
personal or impersonal, within the context of interpersonal
relationships. This form of anxiety may arise both during ordinary
conversations in daily life and when speaking in public settings.
other words, speaking anxiety is a type of anxiety that is directly
related to a person’s ability to communicate and interact effectively
with others.

Introverted Personality

According to Jumareng et al. (2021:141), introverted personality
types tend to be superior to extroverted types in terms of thinking and
acting, receiving and processing information more effectively, being
more active in learning activities, and completing tasks more quickly.
It can be concluded that individuals with introverted personalities have
advantages in information processing and making well-considered
decisions. They tend to think deeply before taking action, resulting in
more focused and accurate outcomes. With their high level of
concentration and  self-reflection, introverted students often
demonstrate good academic performance even though they do not

stand out much in social interactions.

Extroverted Personality




According to Wahyuni et al. (2022:74), extroverts are personality
types who enjoy spending time with other people. This personality
type differs from introverts, who prefer solitude to recharge their
energy. Extroverted personality is associated with human behavior that
thrives on social interaction. Extroverted individuals tend to adapt
more easily and feel more enthusiastic when they are in social
environments. They gain energy from interacting with others and often

display open, friendly, and expressive attitudes.




CHAPTER 11
REVIEW OF RELATED LITERATURE
A. Review of Related Theories
1. The concept of speaking anxiety

Speaking skills are a crucial component of English language
learning, as they enable students to communicate effectively and
express their ideas clearly. According to Nunan in Gustriani (2020:11),
Speaking is an essential skill in learning a second or foreign language,
involving an interactive process of producing, receiving, and
interpreting meaning. Similarly, Liew and Aziz (2021:219) define
speaking as the ability to convey thoughts and ideas verbally to share
messages with others. However, students’ speaking performance is
influenced by various factors beyond vocabulary, pronunciation, and
grammar. Ali et al. (2023:1727) note that social environment, anxiety,
shyness, low confidence, and limited vocal skills hinder speaking
development, showing that psychological factors play a major role.
These issues often reduce students’ motivation and confidence to
speak, as fear of mistakes or embarrassment leads to fewer practice
opportunities. Consequently, such conditions can trigger nervousness
and tension when speaking in front of others, a phenomenon known as
speaking anxiety.

Speaking anxiety is a widespread psychological barrier that

affects learners both in formal speaking contexts and in everyday

10
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conversations (Febrianti et al, 2025:4137). This anxiety often arises
when students are asked to speak English, especially in front of the
class, which can cause students to have difficulty expressing their
thoughts with confidence. Speaking anxiety not only hinders verbal
performance, but also affects students’ motivation and desire to
communicate in English, especially in class. Speaking anxiety is a
common problem among students that hinders their ability to learn and
speak English well, characterized by feelings of tension, discomfort,
nervousness, and worry due to the activation of the autonomic nervous
system (Aulia & Dalimunte., 2024:24). This condition is characterized
by feelings of tension, discomfort, nervousness, and worry. In other
words, when students experience speaking anxiety, their bodies
automatically respond to the situation as a threat, causing symptoms
such as trembling, a racing heart, and a blank mind.

Khairunisa in Rohmah & Wijaya (2025:4), stated that speaking
anxiety is the fear of negative feelings felt by individuals in
communication, usually in the form of feelings of tension,
nervousness, or panic. This shows that speaking anxiety does not only
stem from limited language skills but is also influenced by
psychological factors such as fear of making mistakes, worry about

evaluation, and low self-confidence. Thus, speaking anxiety can be

understood as a combination of psychological and physiological
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reactions that inhibit students' speaking performance in English
language learning.

According to Indrajaya et al. (2025:638), anxiety is an emotional
state that arises due to stress, characterized by feelings of tension,
worry, and physical symptoms such as a rapid heartbeat and increased
blood pressure. This indicates that anxiety not only affects
psychological aspects but also influences a person’s physical
responses. In the context of speaking English, these physical reactions
may occur when students feel afraid of making mistakes or being
negatively evaluated by others. Furthermore, Setyanto and Sarajar
(2024:14) explain that speaking anxiety is marked by physical
symptoms such as a pounding heart, sweating, shortness of breath,
trembling, sudden panic, difficulty speaking fluently, and repetition of
words or sentences. These manifestations show that speaking anxiety
impacts not only mental states but also verbal fluency and physical
control during communication. Therefore, the characteristics of
speaking anxiety can be identified through both physical reactions and
behavioral responses that emerge when individuals are required to
speak English, particularly in front of others.

Speaking anxiety is a common problem in learning English as a
foreign language (EFL) and can hinder effective oral communication.
This condition causes students to feel uncomfortable and reluctant to

participate actively in speaking activities in the classroom. According
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to Horwitz et al. in Susilawati (2025:36) speaking anxiety consists of
three main components, namely communication apprehension, test
anxiety, and fear of negative evaluation. These components represent
different forms of anxiety experienced by students in various speaking
situations and are influenced by individual differences.

1.  Communication Apprehension

Communication apprehension is a form of speaking anxiety
that occurs when students feel afraid or anxious when
communicating in a foreign language. Hatiza and Sujiatmoko
(2025:436) state that this anxiety appears when students
experience difficulties in using English, which makes them feel
uncomfortable during interaction. As a result, students tend to
hesitate to speak because they feel unable to convey their
messages clearly using the target language. This condition often
reduces students’ confidence and limits their participation in
speaking activities.

Furthermore, Susilawati et al. (2025:36) explain that
communication apprehension is associated with feelings of worry
or anxiety that arise in both real and anticipated communication
situations, and it can be experienced by almost all learners at
different levels. This explanation is consistent with Horwitz in
Susilawati et al. (2025:37), who describe communication

apprehension as a form of shyness characterized by discomfort
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and worry when speaking to others. In addition, Wani (2021:12)
states that individuals with communication apprehension are
generally afraid of oral communication involving speaking and
listening, and they often have difficulty understanding others and
making themselves understood. Therefore, communication
apprehension becomes an important factor that hinders students’
oral communication ability in English language learning.
2. Test Anxiety

Test anxiety is a type of anxiety related to individuals” fear
when facing test or evaluation situations. According to Wani
(2021:12), test anxiety is associated with a person’s fear of test-
taking situations, and students tend to experience it whenever
they have to face frequent examinations. This anxiety arises
because students realize that test results determine their academic
grades. Mayer in Wani (2021:12), states that every student
understands that taking a test means being graded, judged, and
compared with classmates, and that their performance may lead
to negative consequences from lecturers or parents. This
condition causes students to feel pressured and anxious before
and during examinations.

In addition, Hatiza and Sujiatmoko (2025:436) explain that
test anxiety is a feeling of worry related to academic evaluation

and can be described as a fear of failure in tests. In other words,
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individuals may experience anxiety in various assessment
situations, including speaking tests. This is in line with the
findings of Susilawati et al. (2025:38), which show that students
often feel pressured when their speaking ability is formally
evaluated, especially in examination situations. This pressure
makes it difficult for students to perform their speaking skills
optimally, as their attention is more focused on the evaluation
results rather than on the communication process itself.

Fear of negative evaluation

Fear of negative evaluation is a type of anxiety that arises
when individuals feel worried about how others will judge their
performance. Hatiza and Sujiatmoko (2025:437) explain that this
anxiety occurs when individuals expect negative judgments from
others and become concerned about how their abilities will be
evaluated. In the context of English language learning, this fear
often appears when students are required to speak in front of the
class or interact in English in the presence of their classmates and
lecturers.

Furthermore, Susilawati et al. (2025:38) state that students
often fear making mistakes because they worry that their
classmates will laugh at them or judge them negatively when
they speak English. This fear reduces students’ confidence and

makes them reluctant to participate in speaking activities. This
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explanation is supported by Wani (2021:12), who states that
when students are unsure of what they are saying, they tend to
experience fear of negative evaluation and feel anxious because
they do not want to appear foolish in front of others. Therefore,
fear of negative evaluation becomes a significant barrier that
hinders students from developing their English speaking ability
effectively.

Based on the explanation above, speaking anxiety in English
language learning is composed of three key components:
communication apprehension, test anxiety, and fear of negative
evaluation. These components are closely connected and affect
students’ confidence, level of participation, and speaking performance.

Thus, understanding these components is essential to gain a clear
understanding of students’ speaking anxiety.
The Concept of Personality Types

Personality is one of the important factors that influence how a
person thinks, feels, and acts in various situations. According to
Nurhaliza (2023:59), personality is a collection of characteristics a
person possesses that influence their way of thinking, motivation, and
behavior in certain situations. In the context of learning, personality
type plays a big role because it can shape the way students learn and
think (Nasution et al. 2025:340). This shows that each person has

different behavioral tendencies, which then influence how they
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respond to the learning process, including in English. In line with this
view, Zhang in Novriewani & Fitri, (2021:136) emphasizes that
personality is one of the factors that greatly influences a person's
success in mastering a foreign language. Therefore, personality is not
just a person's basic character, but also a major factor that influences
students' comfort, learning methods, and ability to use English,
especially when speaking.

According to Jung in Isma (2022:17), there are several
personality types, namely extrovert and introvert. Each personality
type has distinct characteristics that influence how individuals think,
behave, and interact in social situations. This results in different
behavioral tendencies and responses when individuals interact with
their environment and face various situations.

1. Extrovert Personality

Extroverted personality is a personality type that is widely
discussed because it relates to how a person interacts with their
social environment. Someone with this personality type is usually
focused on the external world and enjoys participating in social
activities. Thomson in Syarafina & Santoso (2023:4) defined
extrovert as a personality that is interested in what is happening in
the outside world and tends to participate in interacting in it. This

shows that extroverts are more responsive to outside invitations
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and prefer activities that involve a lot of interaction,
communication, and working with others.

Anugrah & Idayani (2025:207) also argue that extroverts tend
to seek stimulation from the external environment, are energetic
and sociable, and tend to get excited in social interactions. These
characteristics also show that extroverts do not derive their energy
from staying quiet and taking a rest from socializing, but rather
from engaging in social interactions around them. In other words,
the more opportunities they have to talk and do activities with
other people, the more comfortable and confident they feel.

In social behavior and daily life, Subtinanda & Yuliana
(2023:3) explain that extroverts tend to be socially active, open to
interacting with others, and often feel comfortable in crowded
social situations. In the same way, Febrianti et al. (2025:1242) add
that extroverted personalities are characterized by a tendency
toward dynamic, social, and emotionally expressive behavior,
which is often accompanied by a focus on practical tasks and a lack
of attention to formal responsibilities. These opinions indicate that
extroverts have strong and consistent social patterns, which
influence how they learn communication and respond to their daily
situations.

Introvert Personality
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Introverts are often described as personality types who are
more focused on their own world than the outside world. People
with this type of personality tend to process information deeply and
carefully before acting. This is in line as Febrianti et al.
(1015:1243) stated that individuals with introverted personalities
have contemplative, meticulous, and reliable characteristics,
accompanied by a tendency toward independence and the ability to
manage their emotional expressions. This shows that introverts are
basically more comfortable working independently and prioritize
calmness in their thinking.

The social side of an introvert also finds key characteristics
that distinguish them from extroverts. They do not always enjoy
crowds and prefer small, safe social environments. According to
Nurhaliza et al. (2023:60), an introvert is someone who prefers to
spend time alone or with one or two of their closest friends rather
than being in a crowd. Introverts feel comfortable when they are in
situations that are not too crowded, interacting only with people
who are truly close and trusted.

The characteristics of introverts in the context of learning can
also be seen from the way they act in class. This personality type is
usually silent and does not stand out in large social situations.
Students with introverted personalities are shy, calm, and do not

talk much (Novriewani & Fitri. 2021:136). In another explanation,
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Febrianti et al. (2025:1243) state that introverted personalities are
characterized by a reflective, cautious, and responsible nature, with
a tendency toward independence and restraint in emotional
expression. This shows that in learning, introverted students often
process information thoroughly but may be less active in class
discussions, not because they do not understand the material, but
because of their natural tendency to prefer thinking in silence.
Students with extroverted personalities generally show more
active and confident behavior in learning situations that involve direct
interaction, including speaking classes. They tend to be quicker to
accept and respond to stimulation from their social environment, so
speaking activities feel natural and enjoyable for them. Paradilla et al.
(2020:40) state that extroverted students are usually more skilled at
speaking because they are able to gather and process information
quickly. In addition, their fluent speaking skills, lack of shyness, lack
of awkwardness, sociability, and good adaptability make them
learning, extroverted students are also more easily motivated when
working with friends, because social interaction gives them energy
and enthusiasm for learning. Hayati's (2021:356) findings show that
stand out in communication activities (Paradilla et al., 2020:44). In
extroverted learners have better academic achievements when
studying with others and often acquire better English speaking skills

than introverted students. Johnson in Siska (2022:911) also
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emphasizes that active verbal participation, such as asking or
answering questions, is generally a characteristic of extroverted
students, which gives them more opportunities to practice and
improve their speaking skills over time.

Different from extroverts, introverted students usually present
a calmer, more focused, and thoughtful learning and communication
style. They prefer to process information thoroughly before speaking,
so their speech tends to be more accurate and structured (Paradilla et
al., 2020:40). However, the natural reflective, cautious, and easily
anxiety prone nature of introverts often makes them worry about
making mistakes when speaking in front of others (Paradilla et al.,
2020:45). This causes them to appear to be passive in class or prefer
to remain silent rather than risk saying something wrong. Group
discussions or overly lively interactions can also make introverted
students feel uncomfortable, as such situations do not suit their
preference for a quieter and more controlled learning environment
(Hayati, 2021:356). However, introverted personality is not actually a
determining factor in whether a student can speak well or not.
Paradilla et al. (2020:46) emphasize that introverts still have strong
speaking potential, especially when given time to think, prepare
responses, and compose sentences carefully. Under these conditions,
introverted students are often able to perform well in speaking tasks

that require precision and depth of thought.
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When compared, extroverted and introverted students have
quite clear differences in their approach to speaking lessons, and these
differences affect how they engage in speaking activities in class.
Extroverted students tend to be more comfortable with activities that
involve spontaneity, group interaction, and direct communication.
They are usually active in discussions, dare to express their opinions,
and are not too worried about making mistakes, so they get more
opportunities to practice and develop their speaking skills.
Meanwhile, introverted students tend to be more selective and
cautious in their responses. They need time to understand the
material, organize their ideas, and prepare what they want to say, so
their participation appears more limited even though their
understanding is actually strong. In the context of structured speaking
tasks or those requiring preparation, introverted students can often
perform well because of their deep thinking style. These differences
show that each personality type has its own strengths and challenges.

During learning, students' personalities often show up in how
they act. How they interact, respond to instructions, and get involved
in class activities usually reflects the basic differences between
extroverts and introverts. These patterns can be seen in certain traits
that consistently show up in learning situations, according to various
studies on personality and language learning. Understanding of

extroverted and introverted behavioral tendencies is reinforced by the
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explanation put forward by Gustriani (2020:29), which refers to

Eysenck's personality theory in Dornyei (2005):
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1. Extrovert

a.

Sociable

Extroverted students usually find it easy to communicate and
interact with others in class. They are not shy about starting
conversations, responding to questions, or participating in class
discussions.

Interactive

Extroverted students tend to enjoy interactive group activities
and blend in quickly. In speaking tasks in pairs or groups, they
appear more comfortable and enthusiastic about working
together.

Active

The activity of extroverted students is seen in their high level
of participation. They often answer, ask questions, or make
comments, thereby gaining more opportunities to practice
speaking.

Assertive

Extroverted students are usually confident in expressing their
opinions. They are able to speak assertively in front of the class
and do not hesitate to express their opinions even if they have

to do so spontaneously.
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Passionate

In speaking tasks, they showed great enthusiasm and
motivation. This enthusiasm was evident when they told
stories, gave presentations, or performed role plays.

Talkative

The tendency to talk a lot is a characteristic of extroverts. They
actively respond verbally in various classroom situations,

which indirectly improves their speaking skills.

2. Introvert

d.

Passive

Introverted students are generally not very active in the
learning process. They often wait for the right moment before
speaking and tend to observe first.

Quiet

They speak when necessary and are more comfortable in a
quiet situation. When the class is noisy, introverted students
usually become even quieter and less noticeable.

Reserved

They prefer to hold back and are reluctant to be in the spotlight.
They prefer small interactions rather than appearing in front of

large groups of people.
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d. Sober
When speaking, introverted students tend to choose their words
carefully. Their speech is usually structured because it has been
thought out beforehand.

e. Aloof

They are more comfortable working alone and keeping their
distance in social situations. In large groups, they appear less
emotionally involved
f. Restrained
When performing speaking tasks, introverted students display
controlled expressions. They are not very expressive and prefer
short answers to keep them feeling safe.
3. Relationship Between Personality and Speaking Anxiety
The relationship between personality type and speaking anxiety
can be seen from how a person thinks, feels, and behaves in speaking
situations. Purnomo et al. (2023:1398) explain that personality is a
distinctive difference in each individual, so their response patterns to
communication situations will also differ. Prayitno (2023:9) states that
a person's level of self-confidence is influenced by their personality
type, and Pamungkas in Prayitno (2023:9) emphasizes that anxiety can
arise when a person cannot build their self-confidence. This means that
personality not only influences how students behave, but also

determines the level of anxiety that arises when they have to speak in
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English. The lower a student's self-confidence, the easier it is for them
to feel nervous when asked to speak, especially in front of the class.

When viewed more deeply, introverts and extroverts show
different tendencies in speaking activities. Sureda (2020:87) explains
that extroverted students are usually active speakers and tend to want
to appear as good speakers because they have leadership qualities.
Meanwhile, introverted students prefer to be listeners and are not
always comfortable speaking in front of many people. These
differences in tendencies affect how they approach speaking tasks.
Extroverts usually appear more spontaneous, while introverts tend to
be cautious and choose the right time to speak. In speaking classes, this
condition can make extroverted students appear more confident, while
introverted students appear more quiet even though they actually
understand the material well. In other words, personality shapes how
students respond to communication pressure and speaking demands in
class.

However, research results do not always show that introverts are
more anxious than extroverts. According to Suta et al. (2025:79),
introverted students actually experience lower speaking anxiety than
extroverted students. This finding shows that the relationship between
personality and speaking anxiety is not as simple as imagined, because
there are factors such as experience, learning comfort, and

environmental support that also influence it. Both introverts and
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extroverts can experience speaking anxiety, but the triggers are
different: introverts tend to be anxious because they are afraid of
making mistakes, while extroverts may feel pressured by the demand
to appear confident. Thus, it can be concluded that personality type has
a clear relationship with speaking anxiety, as a person's basic character
also determines how they respond to communication situations and

pressure when speaking in class.

B. Review of Related Findings

Based on the sources related to this study, there are several previous
kinds of research connected to the topic of speaking anxiety and
personality types. The first previous research was “The Anxiety Level
between Extrovert and Introvert Students in Speaking English” by
Novriewani & Fitri (2021). This research aimed to find out the difference
ineaking anxiety levels between extrovert and introvert students at State
Senior High School 10 Pekanbaru. The researchers used two
questionnaires: the Eysenck Personality Inventory to classify students’
personality types and the Foreign Language Classroom Anxiety Scale
(FLCAS) to measure speaking anxiety. The findings showed a significant
difference between the two groups, in which extrovert students had a low
anxiety level, while introvert students had a medium level of speaking

anxiety. This previous study was relevant to the present research because

both examined personality types and speaking anxiety, although the
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current study focuses on analyzing the relationship rather than comparing
the groups statistically.

The second previous research was “The Anxiety in English for
Foreign Language Speaking Class: The Case of University Students in
Lampung Context’ by Septiawan et al. (2025). This research investigated
the level, attitude, perception, and uses of speaking anxiety among 64
first-year English Department students in Lampung. Using a descriptive
quantitative and qualitative approach, the study found that the students
generally experienced a low level of speaking anxiety, although many of
them still perceived speaking ability as a major trigger of anxiety. Limited
vocabulary, low self-confidence, and lack of speaking opportunities were
identified as the primary causes. This previous study differed from the
current research because it focused on mapping the overall profile and
causes of speaking anxiety, while the present study specifically examines
how different personality types (introvert and extrovert) are related to
speaking anxiety.

The third previous research was “A Comparative Study Between
Extrovert and Introvert Students on Speaking Performance at State Senior
High School 4 Pekanbaru” by Gustriani (2020). This research aimed to
find out the significant difference in speaking performance between
extrovert and introvert students. The study involved 35 tenth-grade science
students selected through cluster random sampling. The researcher used a

personality questionnaire adapted from the Eysenck Personality Inventory
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and an oral speaking test. The results showed a statistically significant
difference in speaking performance, with extrovert students outperforming
introvert students. This study was relevant to the present research because
it examined personality types in relation to speaking ability, although the
current study focuses on speaking anxiety rather than speaking
performance.

Several previous studies have discussed speaking anxiety and its
relationship with personality types, especially between introverted and
extroverted students. These studies generally found that personality
influences how students behave, participate, and respond to speaking
activities, which then affects their level of anxiety. Research also showed
that introverted students tend to experience higher speaking anxiety
because they are more cautious and easily worried, while extroverted
students are usually more confident and active in speaking tasks. However,
these previous studies mostly focused on comparing the anxiety levels or
speaking performance between both personality types without exploring
how the two aspects interact in a broader learning context.

Therefore, the present study aims to analyze speaking anxiety more
specifically by examining how introverted and extroverted students at the
Islamic University of Indragiri experience and respond to speaking
activities in English. By using structured indicators based on speaking
anxiety theory and personality type characteristics, this research seeks to

provide a clearer understanding of how each personality type relates to
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different aspects of speaking anxiety. Through this approach, the
researcher expects to present a more focused and theory-based description
of the patterns of speaking anxiety experienced by both introverted and

extroverted students in university level English learning.
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The conceptual framework of this research is figure as fellow:

Title

A Study of English Speaking Anxiety among
Introverted and Extroverted Students of English
Study Program at Islamic University of Indragiri

Identification
of Problem

Research
Design

1. Some students of the English Study Program at Islamic University of

Indragiri experience speaking anxiety in English classes.

Some students of the English Study Program at Islamic University of

Indragiri feel anxious to speak English due to fear of mistakes and lack

of preparation.

3. Some students of the English Study Program at Islamic University of
Indragiri are less active in speaking activities because of nervousness
and low confidence.

4. Some students of the English Study Program at Islamic University of
Indragiri feel anxious to speak English because of fear of classroom
e S PONSEs.

5. There is limited understanding of the differences in speaking anxiety
between introverted and extroverted students of the English Study
Program at Islamic University of Indragiri.

6. There has been no specific research that investigates speaking anxiety
among introverted and extroverted students of the English Study
Program at [slamic University of Indragiri.

]

Descriptive Quantitative

Indicators

Research
Instrument

Speaking Anxiety
1. Communication Apprehension
2. Test Anxiety

3. Fear Negative Evaluation Horwitz et al. in
Susilawati (2025:36)

Extrovert Introvert
1. Sociable 1. Passive
2. Interactive 2. Quiet
3. Active 3. Reserved
4.  Assertive 4. Sober
5. Passionate 5. Aloof
6. Talkactive 6. Restrained

Dirnyei in Gustriani {2020)

Questionnaire

Expected
Result

The expected result of this research is to identify
how introverted and extroverted students experience
speaking anxiety differently in English learning,
showing that each personality type has its own
patterns, tendencies, and challenges when
participating in speaking activities.
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Based on the conceptual framework above, this study focuses on
analyzing how introverted and extroverted students experience speaking
anxiety in English language learning at Indragiri Islamic University.
Several issues were identified as the basis for this study, namely the
emergence of speaking anxiety among students, differences in the levels of
anxiety they experience, and the tendency of introverted students to be less
active in speaking activities. Meanwhile, extroverted students generally
appear more confident, but they can still experience speaking anxiety in
certain situations. In addition, understanding of how speaking anxiety
differs between these two personality types is still limited, making it the
main focus of this study.

This study uses a descriptive quantitative design to explain
students’ speaking anxiety based on three main indicators, namely
communication apprehension, test anxiety, and fear of negative evaluation,
as proposed by Horwitz et al. in Susilawati (2025:36). These indicators are
commonly used to describe students’ anxiety experiences in foreign
language speaking activities. A questionnaire is used as the main research
instrument to collect data by identifying students’ personality types and
measuring their levels of speaking anxiety in English language learning.
The expected outcome of this study is to identify how introverted and
extroverted students experience speaking anxiety differently, showing that
each personality type has its own patterns, tendencies, and challenges

when engaging in speaking activities.
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CHAPTER III
RESEARCH METHODOLOGY
A. Research Design

This research used a descriptive quantitative research design. It
aimed to describe the phenomenon under study. This method was
appropriate because the research focused on understanding the
characteristics of the problem. As stated by Ghanad (2023:3796),
descriptive research aims to describe phenomena and their characteristics,
emphasizing the aspects of ‘what, where, when’ because this basic
understanding is necessary before examining the causes. This helped the
researcher describe the phenomenon clearly.

According to Barroga et al. (2023:4), descriptive research with
quantitative research methods describes the status of identified variables
to provide systematic information about a phenomenon. In this study, the
main variable is the level of speaking anxiety, examined across two
distinct student personality types (introvert and extrovert) as grouping
categories. Through questionnaires, the data collected were presented in
the form of frequencies, percentages, and averages, allowing the
researcher to show a clear picture of how introverted and extroverted

students experienced speaking anxiety in English language learning.
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Thus, this design aligned with the research objective of showing the

patterns of speaking anxiety experiences in a real and measurable way.
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B. Time and Location
The researcher conducted this research from March to May 2026.
The research took place at the Islamic University of Indragiri, located on
Soebrantas Street, Tembilahan, Indragiri Hilir, Riau, because the
university had an English Study Program whose students were accustomed
to using English in speaking activities. Therefore, this location was
relevant to the purpose of the research, which aimed to investigate
speaking anxiety among introverted and extroverted students who were
frequently required to speak English.
C. Population and Sample
1. Population
According to Martinez-Mesa et al, in Willie (2024:76) “A
population is a cornerstone in research methodology, encapsulating a
collective of individuals who exhibit shared characteristics within a
defined geographic or institutional domain”. Based on the definition,
the population in this study consisted of 73 students from the nglish
Education Study Program, Teachers Training and Education Faculty,

Islamic University of Indragiri. The population included students from

d h h
the 2™ semester, the 4" semeseter, and the 6" semester.
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Table II1. 1 The population of the Research

No. Semester Population
1 2™ 33
2 4" 19
3 6" 21
Total 73
2. Sample

Sample is a part of the population chosen to obtain the necessary
data for the study. According to Divakar (2021:326), a sample is a
representation of a portion of the total population. In this research, the
researcher employed purposive sampling. As stated by Spolarich
(2023:74), purposive sampling is a sampling technique in which
respondents are selected based on specific criteria related to the
research objectives.

The criteria for the sample in this study were students who clearly
lean toward either an introverted or extroverted personality type. To
identify these characteristics, the researcher first distributed a
personality questionnaire to the entire population. Based on the results
of the personality assessment, 70 students were selected as the sample:

Table III. 2 The Sample of the Research

No. Personality Type Number of Students
1. Extrovert 28
2. Introvert 42
Total 70
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D. Research Procedure

The procedures conducted in this research were as follows :

1.

The researcher prepared the research instruments, which consisted of
two types of questionnaires: a personality questionnaire and a
speaking anxiety questionnaire.

The researcher distributed the questionnaires to the selected
participants in order to collect data related to students’ personality and
speaking anxiety in English language learning.

Each statement item in both questionnaires used a 4 point Likert scale
with the response options: strongly agree, agree, disagree, and
strongly disagree.

The questionnaires were distributed online using Google Forms to
ensure easy accessibility for all participants.

The questionnaire links were shared with the selected participants
through a WhatsApp group to facilitate efficient and convenient
distribution.

The researcher allowed the participants three days to complete and
submit their responses for each questionnaire.

The personality questionnaire and the speaking anxiety questionnaire
were distributed at different times, but each followed the same three
day response period.

After all responses were collected, the researcher proceeded to

process and analyze the data obtained from both questionnaires.
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E. Research Instrument

In this research, the researcher used a questionnaire as the main
research instrument. According to Collins in Sharma & Hunny (2022:66),
a questionnaire is a data collection instrument in the form of a series of
written questions addressed to a number of people to obtain the
information needed in a study or survey. This questionnaire consisted of
several statements related to students’ personality types and speaking
anxiety, which were designed to gather accurate and relevant information
from the respondents. Each student was asked to choose the most

appropriate answer for each item based on their personal experience.
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Table II1. 3 Blue Print Questionnaire Personality types

Extrovert Indicators Number of Item Item Number
1,2.3 3
1. Sociable
4'] 51 6 3
2. Interactive
7.8.9 3
3. Active
10, 11,12 3
4. Assertive
13, 14,15 3
5. Passionate
16,17,18 3
6. Talkative
Total 18
Introvert Indicators Number of Item Item Number
1. Passive 19,20, 21 3
2. Quiet 22,23,24 3
3. Reserved 25,26,27 3
4. Sober 28.,29.30 3
5. Aloof 31,32,33 3
6. Restrained 34,35, 36 3
Total 18

Dornyei in Gustriani (2020:29)

This table includes 12 indicators for the personality types
questionnaire: six for extrovert and six for introvert. Each indicator has

three items, making a total of 36 items.
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Table III. 4 Blue Print Questionnaire Speaking Anxiety

Indicators Number of Item Item
Number

1. Communication 11, 12, 13, 14, 11

Apprehension 16, 17, 18, 21,
25,29, 32

2. Test Anxiety 1,2, 3,4, 5, 10, 11
15,20 22,26,33

3. Fear of Negative Evaluation | 6,7,8,9, 19, 23, 11
24,27,28,30, 31

Total 33

Horwitz in Susilawati (2025:36)

Based on the instrument blueprint above, this questionnaire
contains several negative statements. These negative statements are found
in items number 2, 5, 8, 11, 14, 18, 21, 27, and 32. These negative
statements are intentionally included to encourage respondents to read
each sentence more carefully and avoid answering carelessly (Ilhan et al.,
2024:21). Therefore, the scoring for these negative statements must be
reversed when processing the data, since a high score on a negative
statement actually indicates that the student's speaking anxiety level is low

(Ilhan et al., 2024:21).

. Data Collection Technique

In this research, the researcher used questionnaires as the data
collection technique. The researcher provided the questionnaire in the
form of a scale questionnaire, arranged the questions in a structured list,
and gave answer options with a rating scale to measure the level of
agreement or truth for each item. This questionnaire was used to identify

the students’ personality types (introvert or extrovert) and to determine the
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levels of speaking anxiety they experienced in English language learning.
Through this technique, the data were collected efficiently and
systematically, allowing the researcher to obtain clear and measurable
information from the respondents.
Data analysis Technique

In this study, the researcher used a four-point Likert scale as the
measurement technique. Alkharusi (2022:13) explains that the Likert scale
will be frequently used in educational and psychological research to
measure attitudes, perceptions, beliefs, and other related aspects. Each
response option on a Likert scale helped to show how respondents felt
about the given statements. The researcher measured the data using a four-
point response format where score 1 meant "strongly disagree," score 2
meant "disagree," score 3 meant "agree," and score 4 meant "strongly
agree." Kankara§ and Capecchi (2025:112) point out that the middle
option on a Likert-type scale often does not truly represent a neutral
position, since respondents tend to choose it without really thinking about
their actual stance toward the statement. For this reason, the use of a four-
point scale in this study was intended to get clearer and more definite

responses based on the attitudes shown by the participants.

Table II1. 5 Likert Scale

Response Option Score
Strongly Agree 4
Agree 3
Disagree 2
Strongly Disagree 1




43

However, specifically for the unfavorable statements in the
questionnaire, the researcher applied reverse scoring to ensure the
accuracy of the anxiety level measurement. For these items, the scoring
was reversed: Strongly Agree (1), Agree (2), Disagree (3), and Strongly
Disagree (4).

After that, the researcher determined the total score for the extrovert
items and the total score for the introvert items. In this study, there were
36 statements in the personality questionnaire, with 18 items representing
extroverted tendencies and 18 items representing introverted tendencies.
Each response was scored using the four-point Likert scale, and the scores
for each group of items were added separately. The respondent’s
personality type was then identified by comparing the two total scores.
Respondents with higher extrovert scores were classified as extroverted,
while those with higher introvert scores were classified as introverted.
Through this process, the researcher determined the dominant personality
tendency of each participant before analyzing their speaking anxiety
levels.

After determining students’ personality types, the researcher
continued with e analysis of the speaking anxiety questionnaire. The
speaking anxiety questionnaire consisted of 33 statements covering three
indicators, namely communication apprehension, test anxiety, and fear of

negative evaluation. Each statement was scored using the same four-point

Likert scale. The total score of each statement was obtained by multiplying




the number of respondents who chose each response option by its
corresponding score, and then summing all the results.

Since the data was analyzed based on two different groups
(Extroverted and Introverted), the maximum and minimum possible scores
for each statement were calculated for each group. The maximum score
was obtained by multiplying the highest Likert score by the number of
respondents in each group, while the minimum score was obtained by
multiplying the lowest Likert score by the number of respondents. The
calculations were presented as follows:

Table II1. 6 Scoring Criteria

Extroverted Group Introverted Group
Maximum score =4 x 28 =112 Maximum score = 4 x 42 = 168
Minimum score = 1 x 28 = 28 Minimum score = | x 42 =42

To interpret the speaking anxiety scores, the researcher calculated
the interval score by using the following formula (Syukur & Saputra,

2021:120):

Maximum Score — Minimum Score

Int l Width =
nervat W Number of Categories

Table III. 7 Interval Width Calculation

Extroverted Group Introverted Group

112 - 28 168 — 42
— =11 Interval Width = ——— = 32

Interval Width =
n L 1 4
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Based on the interval calculation above, the levels of speaking
anxiety were classified into four categories. This classification was
conducted to interpret the speaking anxiety scores obtained from the
Likert-scale questionnaire by dividing the score range into equal class
intervals, which is a common approach in descriptive quantitative research
(Alkharusi, 2022:6). The classification of speaking anxiety levels for both
groups was presented in the following tables:

Table I11. 8 The classification of speaking anxiety levels for
Extroverted Group

Score Range Category
28-48 Very Low
49-69 Low
70-90 High
91-112 Very High

Table 11I1. 9 The classification of speaking anxiety levels for
Introverted Group

Score Range Category

42-73 Very Low
74-105 Low
106-137 High

138-168 Very High

Based on the tables above, the researcher calculated the mean score
for each indicator by dividing the total scores by the number of statements.
This was conducted to determine the level of anxiety for each indicator, as
well as the overall mean score to provide a general conclusion of the

students' speaking anxiety.
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Y. Total Score

Number of Statements

Mean Score =

Furthermore, the result of the mean score calculation was matched
with the predetermined speaking anxiety level categories, namely very

low, low, high, and very high.




CHAPTER IV

DATA PRESENTATION AND RESEARCH FINDING

A. Data Presentation

1.

Validity and Reability Test Result

The validity and reliability of the research instruments in this
study were established using content validation and standardized
reliability. According to Sugiyono (2019: 176), content validity is
established by comparing the content of the instrument with the
theories or materials being measured through expert judgment.
Therefore, the questionnaires were validated by two experts, Mrs.
Melda Yeni, S.Pd., M.Pd., and Mr. Syafrizal, SPd., M.Pd., who
confirmed that the items were theoretically valid and appropriate to
measure students' speaking anxiety.

Furthermore, for the reliability of e Foreign Language
Classroom Anxiety Scale (FLCAS), this research relied on the
standardized reliability established by Horwitz et al. (1986), which
demonstrated high internal consistency with a Cronbach's alpha
coefficient of 0.93.

Identification of Students’ Personality Types

This research was conducted to analyze the levels of speaking

anxiety among introverted and extroverted students. It began by

distributing a personality questionnaire to 73 students of the English

Education Department at the Islamic University of Indragiri to
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determine the research subjects. However, since this study
specifically aimed to analyze speaking anxiety levels within
introverted and extroverted personality types, a data filtering process
was conducted using purposive sampling.

From the results of the personality questionnaire, it was found
that 42 students were identified as introverts and 28 students as
extroverts, while 3 other students were identified as ambiverts.
Because the ambivert category was not included in the variables
under study, the data from those 3 students were excluded from
further analysis. Consequently, the final number of participants used
in this research was 70 students.

Table 1V. 1 The Distribution of Students' Personality Types

No. Personality Type Frequency(f) | Percentage(%)

1. Extrovert 28 40%

2. Introvert 42 60%
Total 70 100%

Based on Table IV.1, it can be seen that the majority of the
respondents were introverted students, consisting of 42 students

(60%), while the extroverted students consisted of 28 students (40%).
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After categorizing the students into their personality types,
the researcher then analyzed the data obtained from the speaking
anxiety questionnaire. The findings are presented separately for each
group as follows:

3. Speaking Anxiety of Introverted and Extroverted Students
The researcher presents the findings of the speaking anxiety
questionnaire completed by the respondents. The data are presented
for each statement in the questionnaire to show the detailed
distribution of responses from both extroverted and introverted
students. The findings are presented in the following tables :
a. Speaking Anxiety of Extroverted Students

Table IV. 2 Statement 1

1. Toften feel unsure of myself when I speak English during
English learning activities
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 0 0x4=0

2 | Agree 12 12x 3 =36

3 | Disagree 12 12x2=24 Low
4 | Strongly Disagree 4 4x1=4

Total 28 64

The table above shows that O respondents choose strongly
agree, 12 respondents choose agree, 12 respondents choose
disagree, and 4 respondents choose strongly disagree. This result
indicates that some extroverted students still feel unsure of
themselves, but many others already feel confident when they

speak English in class.
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Table IV. 3 Statement 2

2. Ido not worry about making mistakes when | speak English
in class.
No Choices Number of | Respondents| Result
Respondents X Score
1 | Strongly Agree 6 6x1=6
2 | Agree 12 12x2=24
3 | Disagree 10 10x 3=30 Low
4 | Strongly Disagree 0 0x4=0
Total 28 60

Moving to the second statement, the table shows that 6
respondents choose strongly agree, 12 respondents choose agree,
10 respondents choose disagree, and 0 respondents choose
strongly disagree. This suggests that extroverted students
generally do not worry too much about making mistakes when
they speak in class.

Table IV. 4 Statement 3

3. Ifeel nervous when I know that I will be asked to speak
English in class.
No Choices Number of | Respondents | Result
Respondents X Score
I | Strongly Agree 1 1x4=4
2 | Agree 20 20 x 3 =60
3 | Disagree 4 4x2=8 High
4 | Strongly Disagree 3 3x1=3
Total 28 75

Regarding the third statement, the data shows that 1
respondent chooses strongly agree, 20 respondents choose agree,
4 respondents choose disagree, and 3 respondents choose strongly
disagree. This indicates that most extroverted students still feel

nervous when they are asked to speak English in front of the class.
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Table IV. 5 Statement 4

4. 1 feel anxious when I do not understand what the lecturer is
saying in English.
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 0 Ox4=

2 | Agree 18 18x3 =54

3 | Disagree 10 10x2=20 High
4 | Strongly Disagree 0 0x1=0

Total 28 74

The results for the fourth statement show that 0 respondents
choose strongly agree, 18 respondents choose agree, 10
respondents choose disagree, and 0 respondents choose strongly
disagree. This indicates that extroverted students feel anxious
when they cannot understand what the lecturer is saying in
English.

Table IV. 6 Statement 5

5. It does not bother me to speak English more.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 7 Tx1=7

2 | Agree 16 16x2=32

3 | Disagree 5 5x3=15 Low
4 | Strongly Disagree 0 0x4=0

Total 28 54

In addition, regarding the fifth statement, the table shows
that 7 respondents choose strongly agree, 16 respondents choose
agree, 5 respondents choose disagree, and 0 respondents choose
strongly disagree. This suggests that extroverted students
generally feel comfortable and are not bothered by speaking

English more often in class.




52

Table IV. 7 Statement 6

6. During English speaking activities, I find myself thinking
about things that are not related to what I am saying.
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 0 0x4=0

2 | Agree 11 11 x3=33

3 | Disagree 15 15x2=30 Low
4 | Strongly Disagree 2 2x1=2

Total 28 65

For the sixth statement, the table shows that O respondents
choose strongly agree, |1 respondents choose agree, 15
respondents choose disagree, and 2 respondents choose strongly
disagree. This indicates that most extroverted students can focus
well on what they are saying during English speaking activities.

Table I'V. 8 Statement 7

7. lkeep thinking that other students speak English better than
I do.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 4 4x4=16

2 | Agree 21 21 x3=063

3 | Disagree 2 2x2=4 High
4 | Strongly Disagree 1 Ix1=1

Total 28 84

The findings for the seventh statement reveal that 4
respondents choose strongly agree, 21 respondents choose agree,
2 respondents choose disagree, and | respondent chooses strongly
disagree. The high total score in this table indicates that
extroverted students have a strong tendency to compare their

English speaking abilities with those of their peers.
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Table IV. 9 Statement 8

8. lusually feel relaxed during tests or assessments in my
speaking English activities.
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 3 3x1=3

2 | Agree 15 15x2=30

3 | Disagree 10 10x3=30 Low
4 | Strongly Disagree 0 0x4=0

Total 28 63

The eighth statement explores the students' feelings during
speaking assessments, where 3 respondents choose strongly agree,
15 respondents choose agree, 10 respondents choose disagree, and
0 respondents choose strongly disagree. This data indicates that a
majority of extroverted students generally feel relaxed and calm
when their speaking skills are being tested.

Table IV. 10 Statement 9

9. I start to panic when I have to speak English without
preparation.
No Choices Number of | Respondents | Result
Respondents X Score
I | Strongly Agree 3 3x4=12
2 | Agree 18 18x3=54
3 | Disagree 5 5x2=10 High
4 | Strongly Disagree 2 2x1=2
Total 28 78

The data in the ninth statement shows that 3 respondents
choose strongly agree, 18 respondents choose agree, 5
respondents choose disagree, and 2 respondents choose strongly

disagree. This result indicates that speaking English without prior
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preparation remains a significant factor that causes panic among

extroverted students.

Table IV. 11 Statement 10

10. I worry about the consequences of not performing well in
English speaking activities.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 5 5x4=20

2 | Agree 18 18x3=54

3 | Disagree 4 4x2=8 High
4 | Strongly Disagree l Ixl=1

Total 28 83

As for the tenth statement, the results show that 5
respondents choose strongly agree, 18 respondents choose agree,
4 respondents choose disagree, and | respondent chooses strongly
disagree. This suggests that extroverted students are concerned
about the academic consequences of their performance during
English speaking activities.

Table I'V. 12 Statement 11

11. 1 do not understand why some students get very upset about
English speaking activites.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 4 4x1=4

2 | Agree 14 14x2=28

3 | Disagree 10 10x3=30 Low
4 | Strongly Disagree 0 0x4=0

Total 28 62

The eleventh statement indicates that 4 respondents choose
strongly agree, 14 respondents choose agree, 10 respondents

choose disagree, and O respondents choose strongly disagree. This
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finding suggests that extroverted students generally find it
difficult to understand why some of their peers feel very upset or
distressed during English speaking activities.

Table IV. 13 Statement 12

12. In English speaking activities, I feel so nervous that I forget
things that I already know.
No Choices Number of | Respondents | Result
Respondents x Score

I | Strongly Agree 2 2x4=8

2 | Agree 12 12x 3=36

3 | Disagree 11 11x2=22 Low
4 | Strongly Disagree 3 3x1=3

Total 28 69

Regarding the twelfth statement, the table shows that 2
respondents choose strongly agree, 12 respondents choose agree,
11 respondents choose disagree, and 3 respondents choose
strongly disagree. This suggests that while some extroverted
students forget information due to nervousness, many others are
still able to manage their memory well during speaking activities.

Table IV. 14 Statement 13

13. I feel embarrassed to volunteer answers when speaking
English activities.
No Choices Number of | Respondents | Result
Respondents x Score

I | Strongly Agree 1 1x4=4

2 | Agree 9 0x3=27

3 | Disagree 13 13x2=26 Low
4 | Strongly Disagree 5 Sx1=5

Total 28 62

In the thirteenth statement, the findings show that 1

respondent chooses strongly agree, 9 respondents choose agree,
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13 respondents choose disagree, and 5 respondents choose
strongly disagree. This indicates that a majority of extroverted
students do not feel embarrassed to volunteer their answers during
English speaking activities.

. Table I'V. 15 Statement 14
)

14. 1 would not feel nervous speaking English with native
speakers.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 4 4x1=4

2 | Agree 9 0x2=18

3 | Disagree 15 15x3=45 Low
4 | Strongly Disagree 0 O0x4=0

Total 28 67

The fourteenth statement explores the students' confidence
when interacting with native speakers, where 4 respondents
choose strongly agree, 9 respondents choose agree, 15
respondents choose disagree, and 0 respondents choose strongly
disagree. This suggests that a large number of extroverted students
still feel hesitant or nervous about the idea of speaking English
with native speakers.

. Table I'V. 16 Statement 15
5

15. 1 get upset when I do not understand what the lecturer is
correcting.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 4 4x4=16

2 | Agree 16 16 x3=48

3 | Disagree 7 Tx2=14 High
4 | Strongly Disagree 1 Ix1=1

Total 28 79
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Furthermore, the findings for the fifteenth statement show

that 4 respondents choose strongly agree, 16 respondents choose

agree, 7 respondents choose disagree, and | respondent chooses

strongly disagree. This result indicates that extroverted students

tend to feel upset when they cannot follow or understand the

corrections given by their lecturer.

Table IV. 17 Statement 16

16. Even if [ am well prepared for English speaking activities, 1

still feel anxious.

No Choices Number of | Respondents | Result
Respondents x Score
I | Strongly Agree 1 1x4=4
2 | Agree 16 16 x3=48
3 | Disagree 11 11x2=22 High
4 | Strongly Disagree 0 0x1=0
Total 28 74

Regarding the sixteenth statement, the data shows that 1

respondent chooses strongly agree, 16 respondents choose agree,

11 respondents choose disagree, and 0 respondents choose

strongly disagree. This indicates that even with good preparation,

a significant number of extroverted students still experience a

level of anxiety during English speaking activities.
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Table IV. 18 Statement 17

17. 1 often feel like I do not want to attend my English speaking
activites.
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 0 0x4=0

2 | Agree 4 4x3=12

3 | Disagree 16 16 x2=732 Low
4 | Strongly Disagree 8 8x1=8

Total 28 52

The seventeenth statement shows that O respondents choose
strongly agree, 4 respondents choose agree, 16 respondents
choose disagree, and 8 respondents choose strongly disagree. This
result clearly indicates that extroverted students generally have a
high interest in attending their English speaking activities and do
not feel the need to avoid the class.

Table IV. 19 Statement 18

18. I feel confident when I speak English during class activities.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 5 S5x1=5

2 | Agree 13 13x2=26

3 | Disagree 10 10x3=30 Low
4 | Strongly Disagree 0 0x4=0

Total 28 61

For the eighteenth statement, the data reveals that 5
respondents choose strongly agree, 13 respondents choose agree,
10 respondents choose disagree, and 0 respondents choose
strongly disagree. This suggests that while a significant number of

extroverted students feel confident speaking English in class, there
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are still several students who do not share the same level of
confidence.

. Table IV. 20 Statement 19
5

19. I am afraid that my English lecturer is ready to correct every
mistake [ make.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 0 0x4=0

2 | Agree 8 8x3=24

3 | Disagree 17 17x2=34 Low
4 | Strongly Disagree 3 3x1=3

Total 28 61

The nineteenth statement shows that O respondents choose
strongly agree, 8 respondents choose agree, 17 respondents
choose disagree, and 3 respondents choose strongly disagree. This
data indicates that most extroverted students do not feel afraid of
being corrected by their lecturer for every mistake they make
during English activities.

Table IV. 21 Statement 20

)
20. I feel my heart pounding when I am called on to speak
English in class.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 3 3x4=12
2 | Agree 15 15x3=45
3 | Disagree 8 8x2=16 High
4 | Strongly Disagree 2 2x1=2
Total 28 75

The twentieth statement illustrates that 3 respondents
choose strongly agree, 15 respondents choose agree, 8

respondents choose disagree, and 2 respondents choose strongly
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disagree. This finding shows that many extroverted students
experience physical symptoms of anxiety, such as a pounding
heart, when they are required to speak English in the classroom.

Table I'V. 22 Statement 21

21. 1 do not feel pressure to prepare very well for English
speaking activities.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 7 T7x1=7

2 | Agree 17 17x2=134

3 | Disagree 4 4x3=12 Low
4 | Strongly Disagree 0 0x4=0

Total 28 53

Regarding the twenty-first statement, the findings show that
7 respondents choose strongly agree, 17 respondents choose
agree, 4 respondents choose disagree, and 0 respondents choose
strongly disagree. This indicates that most extroverted students do
not feel significant pressure to prepare excessively for their

English speaking activities.

Table I'V. 23 Statement 22

5
22. I always feel that other students speak English better than [
do.
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 5 5x4=20

2 | Agree 18 18x3=54

3 | Disagree 4 4x2=8 High
4 | Strongly Disagree 1 Ixl=1

Total 28 83

In the twenty-second statement, the data shows that 5

respondents choose strongly agree, 18 respondents choose agree,




61

4 respondents choose disagree, and 1 respondent chooses strongly
disagree. The results indicate that a majority of extroverted
students consistently feel that their peers possess better English
speaking skills than themselves.

Table IV. 24 Statement 23

23. I feel very self-conscious when I speak English in front of
other students.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 1 1x4=4
2 | Agree 11 11 x3=33
3 | Disagree 13 13x2=26 Low
4 | Strongly Disagree 3 3x1=3
Total 28 66

The findings for the twenty-third statement reveal that 1
respondent chooses strongly agree, 11 respondents choose agree,
13 respondents choose disagree, and 3 respondents choose
strongly disagree. This suggests that more than half of the
extroverted students do not feel overly self-conscious when they

have to speak English in front of their classmates.
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Table IV. 25 Statement 24

24. English speaking activities move so quickly that I worry
about being left behind
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 3 3x4=12

2 | Agree 12 12x 3 =36

3 | Disagree 13 13x2=26 High
4 | Strongly Disagree 0 0x1=0

Total 28 74

For the twenty-fourth statement, the data reveals that 3
respondents choose strongly agree, 12 respondents choose agree,
13 respondents choose disagree, and 0 respondents choose
strongly disagree. This suggests that while a significant portion of
extroverted students worry about the fast pace of speaking
activities, slightly more than half feel they can keep up with the
lesson.

Table IV. 26 Statement 25

25.1 feel more tense and nervous in my English speaking
activities than in my other activities.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 1 1x4=4
2 | Agree 11 11 x3=33
3 | Disagree 15 15x2=30 Low
4 | Strongly Disagree 1 Ixl=1
Total 28 68

The results for the twenty-fifth statement show that 1
respondent chooses strongly agree, 11 respondents choose agree,
15 respondents choose disagree, and 1 respondent chooses

strongly disagree. This indicates that most extroverted students do
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not feel more tense or nervous in English speaking activities

compared to their other classroom activities.

. Table IV. 27 Statement 26
5

26. I feel nervous and confused when I am speaking English in
class.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 1 1x4=4
2 | Agree 8 8x3=24
3 | Disagree 16 16 x2=32 Low
4 | Strongly Disagree 3 3x1=3
Total 28 63

The findings for the twenty-sixth statement show that 1
respondent chooses strongly agree, 8 respondents choose agree,
16 respondents choose disagree, and 3 respondents choose
strongly disagree. This suggests that the majority of extroverted
students do not typically feel nervous or confused while they are
speaking English in the classroom.

Table IV. 28 Statement 27

27. When I am on my way to English speaking activities, | feel
relaxed and confident.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 3 3x1=3

2 | Agree 21 21x2=42

3 | Disagree 4 4x3=12 Low
4 | Strongly Disagree 0 0x4=0

Total 28 57

Regarding the twenty-seventh statement, the data shows
that 3 respondents choose strongly agree, 21 respondents choose

agree, 4 respondents choose disagree, and 0 respondents choose
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strongly disagree. This indicates that most extroverted students
feel relaxed and confident when they are on their way to
participate in English speaking activities.

Table IV. 29 Statement 28

28. 1 feel nervous when I do not understand every word the
lecturer says in English.
No Choices Number of | Respondents | Result
Respondents x Score

I | Strongly Agree 2 2x4=8

2 | Agree 14 14x3=42

3 | Disagree 11 11x2=22 | High

4 | Strongly Disagree 1 Ix1=1

Total 28 73
The twenty-eighth statement indicates that 2 respondents

choose strongly agree, 14 respondents choose agree, 11

respondents choose disagree, and 1 respondent chooses strongly
disagree. The results suggest that half of the extroverted students
feel nervous when they are unable to understand every word
spoken by the lecturer in English, while the other half remains
relatively unaffected.

Table IV. 30 Statement 29

29.1 feel overwhelmed by the number of rules I have to learn to
speak English well.
No Choices Number of | Respondents | Result
Respondents X Score

1 | Strongly Agree 2 2x4=8

2 | Agree 12 12x 3 =36

3 | Disagree 12 12x2=24 High
4 | Strongly Disagree 2 2x1=2

Total 28 70
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The findings for the twenty-ninth statement show that 2
respondents choose strongly agree, 12 respondents choose agree,
12 respondents choose disagree, and 2 respondents choose
strongly disagree. This indicates that while half of the extroverted
students struggle with the complexity of the rules, the other half
feels comfortable managing them.

Table IV. 31 Statement 30

30.1 am afraid that other students will laugh at me when I speak
English.
No Choices Number of | Respondents | Result
Respondents X Score
I | Strongly Agree 0 0x4=0
2 | Agree 13 13x3=39
3 | Disagree 8 8x2=16 Low
4 | Strongly Disagree 7 Tx1=7
Total 28 62

The findings for the thirtieth statement show that 0
respondents choose strongly agree, 13 respondents choose agree,
8 respondents choose disagree, and 7 respondents choose strongly
disagree. This indicates that more than half of the extroverted
students do not feel a significant fear of being laughed at by their

peers when they speak English in class.
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Table IV. 32 Statement 31

31.1 get nervous when the lecturer asks questions that [ have
not prepared for.
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 3 3x4=12

2 | Agree 16 16 x3=48

3 | Disagree 7 T7x2=14 High
4 | Strongly Disagree 2 2x1=2

Total 28 76

The findings for the thirty-first statement show that 3
respondents choose strongly agree, 16 respondents choose agree,
7 respondents choose disagree, and 2 respondents choose strongly
disagree. This results in a high total score, indicating that
extroverted students tend to feel nervous when their lecturer asks
questions for which they have not prepared.

Table I'V. 33 Statement 32

32.1 would probably feel comfortable interacting with native
speakers of English.
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 6 6x1=6

2 | Agree 12 12x2=24

3 | Disagree 10 10x 3=30 Low
4 | Strongly Disagree 0 0x4=0

Total 28 60

Regarding the thirty-second statement, the data shows that
6 respondents choose strongly agree, 12 respondents choose
agree, 10 respondents choose disagree, and O respondents choose
strongly disagree. This suggests that while more than half of the

extroverted students feel they would be comfortable interacting
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with native speakers, a significant number of them still express
hesitation or a lack of confidence in such interactions.

Table IV. 34 Statement 33

33. The more I study for English speaking tests, the more
confused [ feel.
No Choices Number of | Respondents | Result
Respondents x Score

I | Strongly Agree 1 1x4=4

2 | Agree 5 5x3=15

3 | Disagree 19 19x 2 =138 Low
4 | Strongly Disagree 3 3x1=3

Total 28 60

The last statement shows that 1 respondent chooses
strongly agree, 5 respondents choose agree, 19 respondents
choose disagree, and 3 respondents choose strongly disagree. This
indicates that for the majority of extroverted students, studying
more for speaking tests does not lead to increased confusion;
rather, they seem to manage their study process effectively.

. Speaking Anxiety of Introverted Students

Table I'V. 35 Statement 1

1. Toften feel unsure of myself when | speak English during
English learning activities
No Choices Number of | Respondents | Result
Respondents x Score
I | Strongly Agree 9 Ox4=36
2 | Agree 25 25x3=75
3 | Disagree 7 T7x2=14 High
4 | Strongly Disagree 1 Ix1=1
Total 42 126

Based on the first statement, the data shows that O

respondents choose strongly agree, 25 respondents choose agree,
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7 respondents choose disagree, and 1 respondent chooses strongly
disagree. This indicates that a large majority of introverted
students feel unsure of themselves when they have to speak
English during learning activities in the classroom.

Table IV. 36 Statement 2

2. Ido not worry about making mistakes when | speak English
in class.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 3 3x1=3
2 | Agree 17 17x2=134
3 | Disagree 19 19x3=57 High
4 | Strongly Disagree 3 3x4=12
Total 42 106

The second statement reveals that 3 respondents choose
strongly agree, 17 respondents choose agree, 19 respondents
choose disagree, and 3 respondents choose strongly disagree. The
results show that more than half of the introverted students still
have concerns about making mistakes when they are speaking
English in class.

Table IV. 37 Statement 3

3. Ifeel nervous when I know that I will be asked to speak
English in class.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 9 0x4=36
2 | Agree 30 30x3=90
3 | Disagree 3 3x2=6 High
4 | Strongly Disagree 0 0x1=0
Total 42 132
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The third statement indicates that 9 respondents choose
strongly agree, 30 respondents choose agree, 3 respondents
choose disagree, and O respondents choose strongly disagree. This
data shows that the vast majority of introverted students feel
nervous when they anticipate being asked to speak English during
class.

Table IV. 38 Statement 4

4. 1 feel anxious when I do not understand what the lecturer is
saying in English.
No Choices Number of | Respondents | Result
Respondents X Score
I | Strongly Agree 9 O0x4=36
2 | Agree 25 25x3=75
3 | Disagree 8 8x2=16 High
4 | Strongly Disagree 0 0x1=0
Total 42 127

The fourth statement shows that 9 respondents strongly
agree, 25 respondents agree, 8 respondents disagree, and 0
respondents strongly disagree. This means that most introverted
students feel anxious when they cannot understand the lecturer's
explanation in English.

Table IV. 39 Statement 5

5. It does not bother me to speak English more.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 2 2x1=2

2 | Agree 29 29x2=58

3 | Disagree 11 11x3=33 Low
4 | Strongly Disagree 0 0x4=0

Total 42 93
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For the fifth statement, the data shows that 2 respondents
strongly agree, 29 respondents agree, 11 respondents disagree, and
0 respondents strongly disagree. The results indicate that many
introverted students actually do not feel bothered or annoyed
when they have to speak English more often.

Table IV. 40 Statement 6

6. During English speaking activities, I find myself thinking
about things that are not related to what I am saying.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 4 4x4=16
2 | Agree 23 23x3=69
3 | Disagree 13 13x2=26 High
4 | Strongly Disagree 2 2x1=2
Total 42 113

The sixth statement shows that 4 respondents strongly
agree, 23 respondents agree, 13 respondents disagree, and 2
respondents strongly disagree. This means that during English
speaking activities, many introverted students often lose their
focus and think about other things that are not related to the topic.

Tahle IV. 41 Statement 7

7. Ikeep thinking that other students speak English better than
I do.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 16 16x4=64
2 | Agree 20 20 x 3 =60
3 | Disagree 4 4x2=8 High
4 | Strongly Disagree 2 2x1=2
Total 42 134
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Based on the seventh statement, 16 respondents strongly
agree, 20 respondents agree, 4 respondents disagree, and 2
respondents strongly disagree. The results show that almost all
introverted students keep thinking that their classmates speak
English better than they do.

Table IV. 42 Statement 8

8. lusually feel relaxed during tests or assessments in my
speaking English activities.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 3 3x1=3
2 | Agree 13 13x2=26
3 | Disagree 25 25x3=175 High
4 | Strongly Disagree 1 1x4=4
Total 42 108

The eighth statement shows that 3 respondents strongly
agree, 13 respondents agree, 25 respondents disagree, and 1
respondent strongly disagrees. This data indicates that more than
half of the introverted students do not feel relaxed when they take
tests or assessments in their English speaking class.

Table IV. 43 Statement 9

9. I start to panic when I have to speak English without
preparation.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 11 I1x4=44
2 | Agree 26 26x3=78
3 | Disagree 4 4x2=8 High
4 | Strongly Disagree 1 Ix1=1
Total 42 131
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The ninth statement reveals that 11 respondents strongly
agree, 26 respondents agree, 4 respondents disagree, and 1
respondent strongly disagrees. These results show that most
introverted students feel panic when they are asked to speak
English without any preparation.

Table IV. 44 Statement 10

10. I worry about the consequences of not performing well in
English speaking activities.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 7 Tx4=28
2 | Agree 29 29x 3 =87
3 | Disagree 5 5x2=10 High
4 | Strongly Disagree 1 Ix1=1
Total 42 126

The tenth statement shows that 7 respondents strongly
agree, 29 respondents agree, 5 respondents disagree, and 1
respondent strongly disagrees. This indicates that a large number
of introverted students worry about the results or consequences if
they do not perform well in English speaking activities.

Table IV. 45 Statement 11

11.1do not understand why some students get very upset about
English speaking activites.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 3 3x1=3
2 | Agree 18 18 x 2=136
3 | Disagree 18 18x3=54 Low
4 | Strongly Disagree 3 3x4=12
Total 42 105
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The eleventh statement shows that 3 respondents strongly
agree, 18 respondents agree, 18 respondents disagree, and 3
respondents strongly disagree. The data shows an even split,
where half of the introverted students understand why their peers
get upset about English speaking activities, while the other half
does not.

Table IV. 46 Statement 12

12. In English speaking activities, | feel so nervous that I forget
things that I already know.
No Choices Number of | Respondents | Result
Respondents X Score
I | Strongly Agree 8 8x4=32
2 | Agree 25 25x3=75
3 | Disagree 9 0x2=18 High
4 | Strongly Disagree 0 0x1=0
Total 42 125

The twelfth statement shows that 8 respondents strongly
agree, 25 respondents agree, 9 respondents disagree, and 0
respondents strongly disagree. This means that a large majority of
introverted students feel so nervous during speaking activities that
they forget information they actually already know.

Table IV. 47 Statement 13

13.1 feel embarrassed to volunteer answers when speaking
English activities.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 7 Tx4=28
2 | Agree 28 28 x 3 =84
3 | Disagree 7 7Tx2=14 High
4 | Strongly Disagree 0 0x1=0
Total 42 126
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Based on the thirteenth statement, 7 respondents strongly
agree, 28 respondents agree, 7 respondents disagree, and 0
respondents strongly disagree. The results show that most
introverted students feel embarrassed to volunteer or give their
answers during English speaking activities.

Table IV. 48 Statement 14

14. 1 would not feel nervous speaking English with native
speakers.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 3 3x1=3

2 | Agree 17 17x2=734

3 | Disagree 20 20x 3 =060 Low
4 | Strongly Disagree 2 2x4=8

Total 42 105

The fourteenth statement shows that 3 respondents strongly
agree, 17 respondents agree, 20 respondents disagree, and 2
respondents strongly disagree. This indicates that more than half
of the introverted students would feel nervous if they had to speak
English with native speakers.

Table IV. 49 Statement 15

15. I get upset when I do not understand what the lecturer is
correcting.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 7 Tx4=28
2 | Agree 26 26x3=78
3 | Disagree 7 Tx2=14 High
4 | Strongly Disagree 2 2x1=2
Total 42 122
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The fifteenth statement shows that 7 respondents strongly
agree, 26 respondents agree, 7 respondents disagree, and 2
respondents strongly disagree. This data indicates that many
introverted students feel upset or bothered when they do not
understand the corrections given by their lecturer.

Table IV. 50 Statement 16

16. Even if [ am well prepared for English speaking activities, |
still feel anxious.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 9 0x4=36
2 | Agree 26 26x3="78
3 | Disagree 6 6x2=12 High
4 | Strongly Disagree 1 Ix1=1
Total 42 127

The sixteenth statement shows that 9 respondents strongly
agree, 26 respondents agree, 6 respondents disagree, and 1
respondent strongly disagrees. These results indicate that even
when they have prepared well for speaking activities, most
introverted students still feel anxious or nervous.

Table IV. 51 Statement 17

17. 1 often feel like I do not want to attend my English speaking
activites.
No Choices Number of | Respondents | Result
Respondents X Score

1 | Strongly Agree 2 2x4=8

2 | Agree 14 14x3=42

3 | Disagree 20 20x2=40 Low
4 | Strongly Disagree 6 6x1=6

Total 42 96
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The seventeenth statement indicates that 2 respondents
strongly agree, 14 respondents agree, 20 respondents disagree, and
6 respondents strongly disagree. This shows that while some
students feel reluctant, more than half of the introverted students
still have the desire to attend their English speaking activities.

Table IV. 52 Statement 18

18. I feel confident when I speak English during class activities.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 2 2x1=2

2 | Agree 16 16x2=32

3 | Disagree 22 22x3 =66 High
4 | Strongly Disagree 2 2x4=8

Total 42 108

The eighteenth statement shows that 2 respondents strongly
agree, 16 respondents agree, 22 respondents disagree, and 2
respondents strongly disagree. The data reveals that more than
half of the introverted students do not feel confident when they
speak English during activities in the classroom.

. Table I'V. 53 Statement 19
5

19. I am afraid that my English lecturer is ready to correct every
mistake I make.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 6 6x4=24
2 | Agree 23 23x3 =69
3 | Disagree 12 12x2=24 High
4 | Strongly Disagree 1 Ixl=1
Total 42 118

The nineteenth statement shows that 6 respondents strongly

agree, 23 respondents agree, 12 respondents disagree, and 1
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respondent strongly disagrees. This data indicates that most
introverted students feel afraid that their lecturer will correct every

mistake they make while speaking English.

Table IV. 54 Statement 20

20. 1 feel my heart pounding when I am called on to speak
English in class.
No Choices Number of | Respondents | Result
Respondents X Score

I | Strongly Agree 11 11x4=44

2 | Agree 22 22 x 3 =066

3 | Disagree 8 8x2=16 High
4 | Strongly Disagree 1 Ixl=1

Total 42 127

The twentieth statement shows that 11 respondents strongly
agree, 22 respondents agree, 8 respondents disagree, and 1
respondent strongly disagrees. This results indicate that many
introverted students feel their heart pounding fast when they are
called to speak English in class.

Table IV. 55 Statement 21

21.1do not feel pressure to prepare very well for English
speaking activities.
No Choices Number of | Respondents | Result
Respondents X Score

1 | Strongly Agree 4 4x1=4

2 | Agree 23 23x2=46

3 | Disagree 15 15x3=45 Low
4 | Strongly Disagree 0 O0x4=0

Total 42 95

The twenty first statement shows that 4 respondents
strongly agree, 23 respondents agree, 15 respondents disagree, and

0 respondents strongly disagree. This data indicates that more than
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half of the introverted students do not feel a strong pressure to

prepare themselves very well for English speaking activities.

Table IV. 56 Statement 22

22. I always feel that other students speak English better than I
do.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 12 12x4=48
2 | Agree 25 25x3=175
3 | Disagree 4 4x2=8 High
4 | Strongly Disagree | Ixl=1
Total 42 132

The twenty second statement shows that 12 respondents
strongly agree, 25 respondents agree, 4 respondents disagree, and
1 respondent strongly disagrees. The results indicate that the
majority of introverted students always feel that their friends have
better English speaking skills than they do.

Table I'V. 57 Statement 23

23. I feel very self-conscious when I speak English in front of
other students.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 7 7x4=28
2 | Agree 27 27x3 =281
3 | Disagree 7 Tx2=14 High
4 | Strongly Disagree 1 Ix1=1
Total 42 124

The twenty third statement shows that 7 respondents
strongly agree, 27 respondents agree, 7 respondents disagree, and

1 respondent strongly disagrees. This data indicates that most
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introverted students feel very self-conscious or shy when they

have to speak English in front of their classmates.

Table I'V. 58 Statement 24

24. English speaking activities move so quickly that I worry
about being left behind
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 8 8x4=32
2 | Agree 25 25x3=175
3 | Disagree 7 Tx2=14 High
4 | Strongly Disagree 2 2x1=2
Total 42 123

The twenty-fourth statement reveals that 8 respondents
strongly agree, 25 respondents agree, 7 respondents disagree, and
2 respondents strongly disagree. This indicates that a large
majority of introverted students feel that English speaking
activities move too fast, making them worry about being left
behind.

Table IV. 59 Statement 25

25.1 feel more tense and nervous in my English speaking
activities than in my other activities.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 6 6x4=24
2 | Agree 25 25x3=75
3 | Disagree 8 8x2=16 High
4 | Strongly Disagree 3 3x1=3
Total 42 118

The twenty-fifth statement shows that 6 respondents
strongly agree, 25 respondents agree, 8 respondents disagree, and

3 respondents strongly disagree. The data indicates that most
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introverted students feel more tense and nervous during English

speaking activities compared to their other classroom activities.

Table IV. 60 Statement 26

26. 1 feel nervous and confused when I am speaking English in
class.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 5 5x4=20
2 | Agree 27 27x3 =281
3 | Disagree 9 9x2=18 High
4 | Strongly Disagree | Ixl=1
Total 42 120

The twenty-sixth statement reveals that 5 respondents
strongly agree, 27 respondents agree, 9 respondents disagree, and
1 respondent strongly disagrees. These results show that a large
majority of introverted students feel both nervous and confused
when they are required to speak English in the classroom.

Table IV. 61 Statement 27

27. When I am on my way to English speaking activities, I feel
relaxed and confident.
No Choices Number of | Respondents | Result
Respondents x Score

1 | Strongly Agree 1 Ixl=1

2 | Agree 25 25x2=150

3 | Disagree 15 15x3=45 Low
4 | Strongly Disagree 1 1x4=4

Total 42 100

The twenty-seventh statement indicates that 1 respondent
strongly agrees, 25 respondents agree, 15 respondents disagree,
and 1 respondent strongly disagrees. This data suggests that while

many introverted students try to feel relaxed, a significant number
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of them still struggle to feel confident when they are on their way

to English speaking activities.

Table IV. 62 Statement 28

28. 1 feel nervous when I do not understand every word the
lecturer says in English.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 7 Tx4=28
2 | Agree 28 28 x 3 =84
3 | Disagree 7 Tx2=14 High
4 | Strongly Disagree 0 Ox1=0
Total 42 126

The twenty-eighth statement shows that 7 respondents
strongly agree, 28 respondents agree, 7 respondents disagree, and
0 respondents strongly disagree. This data indicates that most
introverted students feel nervous when they cannot understand
every word the lecturer says during the English speaking activity.

Table IV. 63 Statement 29

29.1 feel overwhelmed by the number of rules | have to learn to
speak English well.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 4 4x4=16
2 | Agree 24 24x3=72
3 | Disagree 12 12x2=24 High
4 | Strongly Disagree 2 2x1=2
Total 42 114

The twenty-ninth statement reveals that 4 respondents
strongly agree, 24 respondents agree, 12 respondents disagree, and
2 respondents strongly disagree. The results indicate that more

than half of the introverted students feel overwhelmed by the
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complexity and the number of rules they need to master in order
to speak English well.

. Table IV. 64 Statement 30
5

30. I am afraid that other students will laugh at me when I speak
English.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 9 O0x4 =36
2 | Agree 25 25x3=175
3 | Disagree 6 6x2=12 High
4 | Strongly Disagree l Ixl=1
Total 42 125

The thirtieth statement shows that 9 respondents strongly
agree, 25 respondents agree, 6 respondents disagree, and 1
respondent strongly disagrees. This data indicates that a large
majority of introverted students are afraid or worried that their

classmates will laugh at them when they speak English in class.

Table IV. 65 Statement 31

31.1 get nervous when the lecturer asks questions that [ have
not prepared for.
No Choices Number of | Respondents | Result
Respondents x Score
1 | Strongly Agree 7 Tx4=28
2 | Agree 33 33x3=99
3 | Disagree 2 2x2=4 High
4 | Strongly Disagree 0 0x1=0
Total 42 131

The thirty first statement indicates that 7 respondents
strongly agree, 33 respondents agree, 2 respondents disagree, and

0 respondents strongly disagree. The results show that almost all
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introverted students feel nervous when the lecturer asks them

questions that they have not prepared for in advance.

Table IV. 66 Statement 32

32.1 would probably feel comfortable interacting with native
speakers of English.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 3 3x1=3
2 | Agree 28 28x2=156 Low
3 | Disagree 10 10x 3 =130
4 | Strongly Disagree | 1x4=4
Total 42 93

The thirty second statement shows that 3 respondents
strongly agree, 28 respondents agree, 10 respondents disagree, and
1 respondent strongly disagrees. Based on the data, it can be
concluded that the majority of introverted students actually feel
comfortable and confident interacting with native speakers of
English, which indicates a low level of anxiety in this situation.

Table IV. 67 Statement 33

33. The more I study for English speaking tests, the more
confused [ feel.
No Choices Number of | Respondents | Result
Respondents X Score
1 | Strongly Agree 5 5x4=20
2 | Agree 16 16 x3=48
3 | Disagree 16 16 x2=32 Low
4 | Strongly Disagree 5 Sx1=5
Total 42 105

The thirty-third statement shows that 5 respondents
strongly agree, 16 respondents agree, 16 respondents disagree, and

5 respondents strongly disagree. The results show an equal split
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among the introverted students, where half of them feel more

confused the more they study for a speaking test, while the other

half does not experience this confusion.

TableIV. 68 The Total Score and Classification of Extroverted

Students' Speaking Anxiety

No Statement Total Score Classification
1. Statement 1 64 Low
2. Statement 2 60 Low
3. Statement 3 75 High
4. Statement 4 74 High
5. Statement 5 54 Low
6. Statement 6 65 Low
7. Statement 7 84 High
8. Statement 8 63 Low
0. Statement 9 78 High
10. Statement 10 83 High
11. Statement 11 62 Low
12. Statement 12 69 Low
13. Statement 13 62 Low
14. Statement 14 67 Low
15. Statement 15 79 High
16. Statement 16 74 High
17. Statement 17 52 Low
18. Statement 18 61 Low
19. Statement 19 61 Low
20. Statement 20 75 High
21. Statement 21 53 Low
22. Statement 22 83 High
23. Statement 23 66 Low
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24. Statement 24 74 High
25. Statement 25 68 Low
26. Statement 26 63 Low
27. Statement 27 57 Low
28. Statement 28 73 High
29. Statement 29 70 High
30. Statement 30 62 Low
31. Statement 31 76 High
32. Statement 32 60 Low
33. Statement 33 60 Low

Total 2.227/33 =67 Low

Table IV.68 summarizes the total scores for the level of
speaking anxiety among extroverted students, calculated from 33
statements. The total score for all statements is 2,227. Dividing
this total score by the number of statements (33) results in an
average of 67. This average indicates that the level of speaking
anxiety among extroverted students is generally classified as Low.

Overall, the data confirms that the majority of extroverted
students show low anxiety levels across most of the questionnaire
items. Although there are still some specific classroom aspects
that trigger anxiety, the data confirms that extroverted students
tend to be more relaxed and adaptable, demonstrating a relatively

low level of anxiety when speaking in English.
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Table IV. 69 The Total Score and Classification of Introverted

Students’ Speaking Anxiety

No Statement Total Score Classification
1. Statement 1 126 High
2. Statement 2 106 High
3. Statement 3 132 High
4. Statement 4 127 High
5. Statement 5 93 Low
6. Statement 6 113 High
7. Statement 7 134 High
8. Statement 8 108 High
0. Statement 9 131 High
10. Statement 10 126 High
11. Statement 11 105 Low
12. Statement 12 125 High
13. Statement 13 126 High
14. Statement 14 105 Low
15. Statement 15 122 High
16. Statement 16 127 High
17. Statement 17 96 Low
18. Statement 18 108 High
19. Statement 19 118 High
20. Statement 20 127 High
21. Statement 21 05 Low
22. Statement 22 132 High
23. Statement 23 124 High
24. Statement 24 123 High
25. Statement 25 118 High
26. Statement 26 120 High
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27. Statement 27 100 Low
28. Statement 28 126 High
29. Statement 29 114 High
30. Statement 30 125 High
31. Statement 31 131 High
32. Statement 32 93 Low
33. Statement 33 105 Low

Total 3.861/33 =117 High

Table IV .69 summarizes the total scores for the level of
speaking anxiety among introverted students, calculated from 33
statements. The total score for all statements is 3.861. Dividing
this total score by the number of statements (33) results in an
average of 117. This average indicates that speaking anxiety
within the introverted group is categorized as High overall.

Overall, the data confirms that the majority of introverted
students show high anxiety levels across most of the questionnaire
items. Although there are certain classroom situations where they
feel relatively comfortable, the overall data shows that introverted
students tend to be more nervous, feel pressured, and experience
relatively high levels of anxiety when they have to speak in

English.
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B. Research Finding

This chapter aims to answer the research question : “How is
Introverted and Extroverted students speaking anxiety of English Study
Program at Islamic University of Indragiri?”

To answer this question, the researcher distributed a questionnaire to
2™ 4™ and 6™ semester students from the English Study Program. The
questionnaire was designed to explore three main indicators:
communication apprehension, test anxiety, and fear of negative evaluation.
All responses from the questionnaire were then calculated overall to
determine the students’ anxiety levels. The detailed explanation is
discussed in the following section:

1. Extroverted Students’ Speaking Anxiety

Based on the overall data analysis, extroverted students show a
low level of anxiety, with an overall average score of 67. This
indicates that they generally feel comfortable and confident during
English speaking activities. They do not hesitate to raise their hands
when answering questions and demonstrate a positive attitude toward
class participation. This finding is consistent with the theory of Hatiza
and Sujiatmoko (2025: 436), which states that communication
apprehension arises when students feel uncomfortable during
interaction; however, this barrier is not significant for this group of
extroverted students, as they tend to speak without hesitation.

Although they are sometimes slightly nervous when interacting with
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native speakers, they generally feel capable of handling these
interactions well.

Although they are generally self-confident, their responses to
certain statements show that formal assessment situations still cause
significant pressure for them. This situation aligns with Mayer in Wani
(2021: 12), which states that every student understands that taking an
exam means being evaluated and compared, eventually leading to
feelings of pressure before and during the exam. Their main concern in
these specific situations is the worry about the consequences of sub-
optimal performance.

Furthermore, most extroverted students show good psychological
resilience, as they are not overly worried about social evaluation from
their peers. They tend to approach the class in a relaxed manner and
are not burdened by the fear of constant correction from the instructor.
This is supported by Susilawati et al. (2025: 38), who state that the fear
of making mistakes often stems from the worry of being mocked by
classmates; however, the extroverted students in this study show that
they are not significantly affected by such concerns and remain ready
to participate actively. Their anxiety in this area is largely limited to a
tendency to compare their abilities with peers who are perceived to be
more skilled.

In summary, extroverted students in English Study Program at

Islamic University of Indragiri show a low level of speaking anxiety,
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as measured by the overall average score classification. Their greatest
challenges arise primarily during formal assessment situations or oral
examinations, rather than in daily classroom interactions.

Introverted Students’ Speaking Anxiety

Based on the overall data analysis, introverted students show a
high level of anxiety, with an overall average score of 117. The
research data indicates that these students often experience significant
psychological barriers, such as excessive nervousness, which causes
them to suddenly forget their prepared material. As a result, they act
more passively and are reluctant to volunteer when answering
questions during speaking sessions. This phenomenon aligns with the
explanation by Wani (2021: 12), which states that individuals with
communication apprehension tend to experience anxiety regarding
verbal interaction, making it difficult for them to understand others and
to be understood by those around them.

Furthermore, self doubt is a big obstacle for them when they
have to speak in class. Their anxiety is at its highest when they know
they are scheduled to speak in front of the class or be formally graded,
which often triggers physical symptoms like a racing heart. This
situation matches the explanation by Susilawati et al. (2025: 38), who
state that students often feel pressured when their speaking skills are
formally tested. This pressure makes them focus more on their grades

and the fear of failing, rather than the communication process itself.
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Another big psychological barrier is the feeling of being
inferior, as these students constantly feel that their classmates’ abilities
are much better than their own. They also have a great fear of being
laughed at by their classmates if they make a mistake. This is
confirmed by Wani (2021: 12), who states that individuals with low
confidence in their speaking tend to fear negative evaluation because
they do not want to look unintelligent in front of others. This fear
creates a major obstacle to the development of their effective speaking
skills.

To conclude, the analysis shows that introverted students in
English Study Program at Islamic University of Indragiri face
significant psychological challenges in various speaking situations.
This directly affects their self-confidence and their participation in

English class.




CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion

Based on the results of this study, it can be concluded that
extroverted students in the English Study Program at Islamic University
of Indragiri generally show a low level of speaking anxiety. Most
students feel comfortable communicating and are confident in their ability
to stay calm while speaking English, reflecting their psychological
resilience toward social evaluation. However, their experiences are not
the same in every speaking situation, although they show confidence in
general interactions, they still experience anxiety related to formal
assessments and speaking tests, as they are aware of the academic
importance and formal evaluation by the instructor.

Regarding introverted udents, the results show a high level of
speaking anxiety. Students in this group experience significant
psychological barriers, such as excessive nervousness and feelings of
inferiority, when they have to speak in front of the class. They are very
afraid of making mistakes and being laughed at by their classmates,
which shows that the fear of judgment and the pressure of verbal
communication are real obstacles for them in developing effective
English speaking skills.

Overall, students’ anxiety about speaking in English lessons varies,

as it is influenced by factors such as personality traits, psychological
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resilience, and specific learning environments. By highlighting these
distinct experiences, low anxiety among extroverts and high anxiety
among introverts, this study deepens our theoretical understanding of how
personality shapes language learning. Beyond its theoretical insights, these
findings offer useful steps for educators to develop flexible teaching
approaches and build a supportive classroom atmosphere that
accommodates the emotional needs of both introverted and extroverted
learners.
. Suggestion
After concluding this research, the researcher would like to
convey some suggertions that may be useful for students, lecturers and
future researchers:
1. For students
It is important for students to deepen their understanding of
their own personality types in the context of English language
learning. Students should realize that speaking anxiety is a normal
experience and needs to be managed with appropriate strategies, such
as building self-confidence independently and focusing more on the
communication process rather than on the fear of negative evaluation
from others.
2. For lecturers
It is recommended that lecturers create a supportive and

inclusive learning environment that can reduce students’ psychological
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pressure when speaking in class. Lecturers can emphasize the
importance of the learning process and provide constructive feedback,
as well as ensure sufficient preparation time before students are asked
to perform, in order to help reduce their anxiety, especially in formal
evaluation situations or oral examinations.
For future researchers

It is recommended to consider other research methods besides
quantitative descriptive approaches, such as a comparative study to
compare the levels of speaking anxiety across various variables, such
as gender, academic levels, or teaching environments, to identify
significant differences. In addition, experiments can be conducted to
measure the effectiveness of specific intervention strategies in
reducing students’ speaking anxiety levels. With more diverse

methods, researchers can gain a deeper understanding of this topic.
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Appendix 6 Row Data Individual
1. Personality

87126, 351 PM AN ANALYSIS OF SPEAKING ANXIETY AMONG INTROVERTED AND EXTROVERTED STUDENTS OF ENGLISH STUDY PROG

AN ANALYSIS OF SPEAKING ANXIETY AMONG
INTROVERTED AND EXTROVERTED STUDENTS
OF ENGLISH STUDY PROGRAM AT ISLAMIC
UNIVERSITY OF INDRAGIRI

Dear Student, my name is Zezi Hidayah (NIM. 502221010009), | am 8th semester
student from English Language Education study program, Faculty of Teacher
Training and Education, Islamic University of Indragiri. We kindly invite you

to participate in a research study titled "An Analysis of Speaking Anxiety among
Intraverted and Extroverted Students of English Study Program at Islamic
University of Indragiri® This study aims to analyze students' personality.

The survey consists of 36 questions, and it will take approximately 10-15 minutes to complete. Please
answer all guestions honestly based on your own experience and perspective.

Instructions for Completing the Questionnaire:

1. Fillin the required personal details such as your name, email, etc.

2. Please answer all questions honestly and to the best of your ability.

3. Questions marked with an asterisk (*) are required. You must answer these before submitting the form.

4. Once you have completed all sections and are satisfied with your
responses, click the "Submit" button at the bottom of the page. Your
answers will be automatically recorded.

5. Please be assured that all the information you provide will be
kept confidential and will only be used for the purpose of this study/survey.

Sincerely,

Zezi Hidayah

Name *

syafika umar pratama

hitps:fidocs google comiforms/d 1 OSFBCWE SWOT.JjX asHicnRAAeHRLJFOIN TBSDSm _MakAeditéiresponse=ACYDBNSIACEYL Sl SIBXTsswlIEd M5
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Email Address *

syafikaumr2006 @gmail.com

Semester *

O 2
] 4
13

A QUESTIONNAIRE OF TEST PERSONALITY

The following statements identify students’ personality tendencies (introversion
and extroversion) in English learning. There are no right or wrong answers.
Please answer honestly and choose one option that best describes you.

(Pernyataan berikut digunakan untuk mengetahui kecenderungan kepribadian mahasiswa (introvert dan
ekstrovert) dalam

pembelajaran Bahasa Inggris. Tidak ada jawaban benar atau salah. Jawablah

secara jujur dan pilih satu jawaban yang paling menggambarkan diri Anda.)

1. | can easily start a conversation with my classmates. *

(Saya mudah memulai percakapan dengan teman di kelas).

O Strongly Agree (Sangat Setuju)
@ Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_ffidocs google comdforms/d/105FBCWESWOTJXaaHionRAAeHRLJFAINTESD5m _MakAleditéresponse=ACYDENS4ACZYL SclSIBXTsswlIED... 2115
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2. 1 am not afraid to speak during class discussions. (Saya tidak ragu untuk berbicara dalam *
diskusi kelas)

(O) strongly Agree (Sangat Setuju)
O Agree (Setuju)
@ Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

3. | feel comfortable talking with many people in class. (Saya merasa nyaman berinteraksi ¥
dengan banyak orang di kelas).

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

(7) strongly Disagree (Sangat Tidak Setuju)

4. | like working in groups during speaking activities. (Saya menikmati bekerja dalam kelompok  *
saat kegiatan berbicara)

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

o Strongly Disagree (Sangat Tidak Setuju)

hitps_ffidocs google comiforms/d/10SFBCWESWOTJXaaHionRAAeHRLJFAINTESD5m_MakAleditéresponse=ACYDBNBIACZYL Sl SIBXTseswlIEd ..
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5. I feel more confident when | speak with my group. (Saya merasa lebih percaya diri saat *
berbicara bersama teman sekelompok)

(O) strongly Agree (Sangat Setuju)

@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

6. | can easily adjust when | join a new group. (Saya cepat menyesuaikan diri ketika harus bekerja *
dengan kelompok baru)

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

(7) strongly Disagree (Sangat Tidak Setuju)

7. | often ask questions or give comments in class. (Saya sering mengajukan pertanyaan atau .
memberikan komentar di kelas)

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

o Strongly Disagree (Sangat Tidak Setuju)

hitps_ffidocs google comiforms/d/10SFBCWESWOTJXaaHionRAAeHRLJFAINTESD5m_MakAleditéresponse=ACYDBNBIACZYL Sl SIBXTseswlIEd ..
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8. | actively join speaking activities in class. (Saya aktif berpartisipasi dalam kegiatan berbicara di *
kelas)

(O) strongly Agree (Sangat Setuju)

O Agree (Setuju)

@l Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

9. | use every chance to speak English. (Saya memanfaatkan kesempatan untuk berbicara dalam *
bahasa Inggris).

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

(@ Disagree (Tidak Setuju)

(7) strongly Disagree (Sangat Tidak Setuju)

10. | am brave enough to share my opinion in front of the class. (Saya berani menyampaikan .
pendapat saya di depan kelas).

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_ffidocs google comfforms/d/10SFBCWESWOTJXaaHionRAAeHRLJFAINTESD5m _MakAleditéresponse=ACYDBENS4ACZYL SclSIBXTsswllED. .. 515
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11. 1 am not afraid to speak when the teacher asks me suddenly. (Saya tidak ragu berbicara *
meskipun diminta secara spontan)

(O) strongly Agree (Sangat Setuju)
O Agree (Setuju)
@ Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

12. | feel confident when sharing my ideas in English. (Saya percaya diri ketika menyampaikan ~ *

ide saya dalam bahasa Inggris).
O Strongly Agree (Sangat Setuju)
O Agree (Setuju)

@ Disagree (Tidak Setuju)

(") strongly Disagree (Sangat Tidak Setuju)

13. | show interest when doing speaking tasks. (Saya menunjukkan antusiasme saat melakukan *
tugas berbicara).

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_ffidocs google comiforms/d/10SFBCWESWOTJXaaHionRAAeHRLJFAINTESD5m_MakAleditéresponse=ACYDBNBIACZYL Sl SIBXTseswlIEd ..
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14. | enjoy activities like presentations, storytelling, or role play. (Saya menikmati kegiatan seperti *
presentasi, storytelling, atau role play)

(O) strongly Agree (Sangat Setuju)
@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

15. | try to do my best when speaking English. (Saya termotivasi untuk tampil maksimal saat ¥
berbicara dalam bahasa Inggris)

@ Strongly Agree (Sangat Setuju)

O Agree (Setuju)

() Disagree (Tidak Setuju)

(7) strongly Disagree (Sangat Tidak Setuju)

16. | often respond orally during class activities. (Saya sering memberikan respon lisan dalam ~ *
kegiatan kelas).

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_Ffdocs google comiforms/d/105FBCWESWOTJXaaHionRAAeHRLJFAINTESD5m _MakAleditéresponse=ACYDBNS4ACZYL SclSIBXTsswllED...  THS
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17. 1 like speaking and sharing my opinions. (Saya senang berbicara dan menyampaikan *
pendapat secara verbal)

(O) strongly Agree (Sangat Setuju)
@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

18. | usually talk more during lessons. (Saya cenderung berbicara lebih banyak saat kegiatan ¥
pembelajaran)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

() Disagree (Tidak Setuju)

(7) strongly Disagree (Sangat Tidak Setuju)

19. | prefer to wait until the teacher asks me to speak. (Saya lebih memilih menunggu disuruh ~ *
berbicara sebelum berbicara dengan insiatif sendiri).

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

(O) Disagree (Tidak Setuju)

o Strongly Disagree (Sangat Tidak Setuju)

hitps_ffidocs google comdforms/d/10SFBCWESWOTJXaaHionRAAeHRLJFAINTBSD5m _MakAleditéresponse=ACYDBENS4ACZYL SclSIBXTsswllED... 815
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20. | rarely speak unless the teacher asks me. (Saya jarang berbicara kecuali diminta oleh dosen) *

O Strongly Agree (Sangat Setuju)
@ Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

21. | usually watch and listen more than speak in class. (Saya lebih banyak mengamati daripada *
berbicara di kelas).

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

O Disagree (Tidak Setuju)

() strongly Disagree (Sangat Tidak Setuju)

22. | feel more comfortable when the class is quiet. (Saya merasa lebih nyaman dalam svasana *
kelas yang tenang).

O Strongly Agree (Sangat Setuju)
@ Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_ffidocs google comiforms/d/105FBCWESWOTJXaaHionRAAeHRLJFAINTESD5m_MakAleditéresponse=ACYDBENS4ACZYL SclSIBXTsswlIED. .. 815
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23. | become quieter when the class is noisy. (Saya menjadi lebih diam ketika suasana kelas *
ramai).

(O) strongly Agree (Sangat Setuju)
@ Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

24. | speak only when it is really necessary. (Saya berbicara hanya ketika merasa benar-benar ¥
perlu).

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

() Disagree (Tidak Setuju)

(7) strongly Disagree (Sangat Tidak Setuju)

25. | do not like being the center of attention in class. (Saya kurang nyaman menjadi pusat .
perhatian di kelas).

@ Strongly Agree (Sangat Setuju)

O Agree (Setuju)

(O) Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_ffdocs google comdforms/d/ 105FBCWESWOTJXaaHionRAAeHRLJFAINTESD5m _MakAleditéresponse=ACYDBENS4ACZYL SclSIBXTsswlIE .. 10A5
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26. | prefer speaking in small groups. (Saya lebih suka berbicara dalam kelompok keci). *

@ Strongly Agree (Sangat Setuju)
O Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

27. | avoid speaking in front of many people. (Saya menghindari berbicara di depan banyak o

orang).

@ Strongly Agree (Sangat Setuju)
O Agree (Setuju)
O Disagree (Tidak Setuju)

() strongly Disagree (Sangat Tidak Setuju)

28. | think carefully before | speak. (Saya memilih kata-kata dengan hati-hati sebelum berbicara). *

@ Strongly Agree (Sangat Setuju)
O Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_ffidocs google comiforms/d/10SFBCWESWOTJXaaHionRAAeHRLJFAINTESD5m_MakAledit¥response=ACYDBNSAACZYL Sl SIBXTshswUE ..
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29.1 like to think first before sharing my opinion. (Saya lebih suka berpikir terlebih dahulu *
sebelum menyampaikan pendapat).

(®) strongly Agree (Sangat Setuju)
O Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

30. | feel calmer when | prepare what | want to say. (Saya merasa lebih tenang ketika sudah ¥
menyiapkan apa yang akan saya ucapkan).

@ Strongly Agree (Sangat Setuju)

O Agree (Setuju)

() Disagree (Tidak Setuju)

(7) strongly Disagree (Sangat Tidak Setuju)

31. | feel more comfortable working alone. (Saya lebih nyaman mengerjakan tugas secara .
mandiri).

@ Strongly Agree (Sangat Setuju)

O Agree (Setuju)

(O) Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_ffdocs google comfforms/d/ 105FBCWESWOTJXaaHionRAAeHRLJFAINTESD5m_MakAleditéresponse=ACYDBNS4ACZYL SclSIBXTsswlIE .. 1215




119

7126, 351 PM A ANALYSIS OF SPEAKING ANXIETY AMONG INTROVERTED AND EXTROVERTED STUDENTS OF ENGLISH STUDY PROG
32. | do not interact much with others in class. (Saya menjaga jarak dalam interaksi sosial di *
kelas).

(®) Sstrongly Agree (Sangat Setuju)
O Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

32. | do not interact much with others in class. (Saya menjaga jarak dalam interaksi sosial di ¥
kelas).

@ Strongly Agree (Sangat Setuju)

O Agree (Setuju)

() Disagree (Tidak Setuju)

() strongly Disagree (Sangat Tidak Setuju)

33. | am not very emotionally invalved in big group activities. (Saya kurang terlibat secara .
emosional dalam kegiatan kelompok besar).

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

(O) Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

hitps_fdocs google comiforms/d/ 105FBCWESWOTJXaaHionRAAeHRLJFAINTBSD5m _MakAleditéresponse=ACYDBENSIACZYL SclSIBXTsswlIE .. 1315
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34. 1 usually give short answers when speaking. (Saya cenderung memberikan jawaban singkat *
saat berbicara).

(®) Sstrongly Agree (Sangat Setuju)
O Agree (Setuju)
O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

35. | do not show much emotion when speaking. (Saya tidak terlalu mengekspresikan emosi ¥
ketika berbicara).

@ Strongly Agree (Sangat Setuju)

O Agree (Setuju)

() Disagree (Tidak Setuju)

(7) strongly Disagree (Sangat Tidak Setuju)

36. | feel safer when | speak only a little. (Saya merasa lebih aman ketika berbicara seperlunya .
saja).

@ Strongly Agree (Sangat Setuju)
O Agree (Setuju)
(O) Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

Konten ini tidak dibuat atau didukung oleh Google.
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AN ANALYSIS OF SPEAKING ANXIETY AMONG
INTROVERTED AND EXTROVERTED STUDENTS
OF ENGLISH STUDY PROGRAM AT ISLAMIC
UNIVERSITY OF INDRAGIRI

Dear Student, my name is Zezi Hidayah (NIM. 502221010009), | am 8th semester student from English
Language Education study program, Faculty of Teacher Training and Education, Islamic University of
Indragiri. We kindly invite you to participate in a research study titled “An Analysis of Speaking Anxiety
among Introverted and Extroverted Students of English Study Program at Islamic University of Indragiri” This
study aims to analyze students’ speaking anxiety.

The survey consists of 33 questions, and it will take approximately 10-15 minutes to complete. Please
answer all questions honestly based on your own experience and perspective.

Instructions for Completing the Questionnaire:

1. Fill in the required personal details such as your name, email, etc.

2. Please answer all questions honestly and to the best of your ability.

3. Questions marked with an asterisk (*) are required. You must answer these before submitting the form.

4. Once you have completed all sections and are satisfied with your responses, click the "Submit® button at
the bottom of the page. Your answers will be automatically recorded.

5. Please be assured that all the information you provide will be kept confidential and will only be used for
the purpose of this study/survey.

Sincerely,

Zezi Hidayah

Name *

Safitri
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Email Address *

safitri.oppoa55@gmail.com

Semester *

O 2
O a
® 6

A QUESTIONNAIRE OF SPEAKING ANXIETY

The following statements are used to identify students’ speaking anxiety in English learning. There are no
right or wrong answers. Please answer honestly and choose one option that best describes your feelings
when speaking English.

(Pernyataan berikut digunakan untuk mengetahui tingkat kecemasan berbicara (speaking anxiety) mahasiswa
dalam pembelajaran Bahasa Inggris. Tidak ada jawaban benar atau salah. Jawablah secara jujur dan pilih satu
Jjawaban yang paling menggambarkan perasaan Anda saat berbicara dalam Bahasa Inggris.)

*

1. | often feel unsure of myself when | speak English during English learning activities. (Saya
sering merasa tidak yakin pada diri saya sendiri ketika berbicara bahasa Inggris dalam kegiatan
pembelajaran.)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

(_) Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

ips fidocs google comiforms/d! 1mPGqFVIF08ZQ_yoEoHpeig TIpO-APSIGCL2SPvhucMieditires ponse=ACYDBNg2qp- XeGxa6w1dgngSmghATS. . 213
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2. | do not worry about making mistakes when | speak English in class. (Saya tidak khawatir *
membuat kesalahan ketika berbicara bahasa Inggris di kelas.)

(C) strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

3. | feel nervous when | know that | will be asked to speak English in class. (Saya merasa gugup *
ketika tahu bahwa saya akan diminta berbicara bahasa Inggris di kelas.)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

() Disagree (Tidak Setuju)

() stongly Disagree (Sangat Tidak Setuju)

4. | feel anxious when | do not understand what the lecturer is saying in English. .
(Saya merasa cemas ketika saya tidak memahami apa yang disampaikan dosen dalam bahasa

Inggris.)

O Strongly Agree (Sangat Setuju)
(® Agree (Setuju)

() Disagree (Tidak Setuju)

() Stongly Disagree (Sangat Tidak Setuju)
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5. It does not bother me to speak English more. o
(lebih banyak berbicara bahasa Inggris tidak mengganggu saya.)
(C) strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

6. During English speaking activities, | find myself thinking about things that are not related to ~ *
what | am saying. (Selama kegiatan berbicara dalam bahasa Inggris, saya sering memikirkan hal-
hal yang tidak berhubungan dengan kegiatan tersebut.)

(O) Strongly Agree (Sangat Setuju)

() Agree (Setuju)

@ Disagree (Tidak Setuju)

() Stongly Disagree (Sangat Tidak Setuju)

7. | keep thinking that other students speak English better than | do. (Saya terus berpikir bahwa *
mahasiswa lain berbicara bahasa Inggris lebih baik daripada saya.)

O Strongly Agree (Sangat Setuju)

(® Agree (Setuju)

() Disagree (Tidak Setuju)

() Stongly Disagree (Sangat Tidak Setuju)
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8. l usually feel relaxed during tests or assessments in my speaking English activities. N
(Saya biasanya merasa santai selama tes atau penilaian di kegiatan berbicara bahasa Inggris.)

(C) strongly Agree (Sangat Setuju)
O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

9. | start to panic when | have to speak English without preparation. ®
(Saya mulai panik ketika harus berbicara bahasa Inggris tanpa persiapan.)
O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

() Disagree (Tidak Setuju)

(7) stongly Disagree (Sangat Tidak Setuju)

10. | worry about the consequences of not performing well in English speaking activities. (Saya *
khawatir tentang konsekuensi jika saya tidak tampil dengan baik dalam kegiatan berbicara bahasa

Inggris.)

O Strongly Agree (Sangat Setuju)
(® Agree (Setuju)

() Disagree (Tidak Setuju)

() Stongly Disagree (Sangat Tidak Setuju)
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11. 1 do not understand why some students get very upset about English speaking activites. *
(Saya tidak mengerti mengapa beberapa mahasiswa menjadi sangat tertekan dengan kegiatan
berbicara Bahasa inggris.)

O Strongly Agree (Sangat Setuju)
O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

12.In English speaking, | feel so nervous that | forget things that | already know. (Di kegiatan "
berbicara bahasa Inggris, saya merasa sangat gugup sampai lupa hal-hal yang sebenarnya sudah
saya ketahui.)

() strongly Agree (Sangat Setuju)
@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

13. | feel embarrassed to volunteer answers when speaking English in class. (Saya merasa malu *
untuk menjawab secara sukarela ketika berbicara bahasa Inggris di kelas.)

() Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)
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14. | would not feel nervous speaking English with native speakers. (Saya tidak akan merasa *
gugup berbicara bahasa Inggris dengan penutur asii.)

(C) strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

15. | get upset when | do not understand what the lecturer is correcting. (Saya merasa kesal
ketika saya tidak memahami apa yang dikoreksi oleh dosen.)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

() Disagree (Tidak Setuju)

() stongly Disagree (Sangat Tidak Setuju)

16. Even if | am well prepared for English speaking activities, | still feel anxious. (Meskipun saya *
sudah mempersiapkan diri dengan baik untuk aktivitas berbicara bahasa Inggris, saya tetap

merasa cemas.)

O Strongly Agree (Sangat Setuju)

(® Agree (Setuju)

() Disagree (Tidak Setuju)

() Stongly Disagree (Sangat Tidak Setuju)
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17. 1 often feel like | do not want to attend my English speaking activites. (Saya sering merasa  *
tidak ingin mengikuti kegiatan berbicara bahasa Inggris.)

(7) strongly Agree (Sangat Setuju)

@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

18. | feel confident when | speak English during class activities. (Saya merasa percaya diri ketika *
berbicara bahasa Inggris dalam kegiatan kelas.)

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

(® Disagree (Tidak Setuju)

() stongly Disagree (Sangat Tidak Setuju)

19. | am afraid that my English lecturer is ready to correct every mistake | make. .
(Saya takut dosen bahasa Inggris saya siap mengoreksi setiap kesalahan yang saya buat.)
O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

(C) Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)
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20. | feel my heart pounding when | am called on to speak English in class. =
(Saya merasakan jantung saya berdebar ketika dipanggil untuk berbicara bahasa Inggris di kelas.)
(O) strongly Agree (Sangat Setuju)

@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

21.1do not feel pressure to prepare very well for English speaking activities. (Saya tidak merasa *
tertekan untuk mempersiapkan diri dengan sangat baik untuk kegiatan berbicara bahasa Inggris.)
O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

() Disagree (Tidak Setuju)

(7) stongly Disagree (Sangat Tidak Setuju)

22. | always feel that other students speak English better than | do. (Saya selalu merasa bahwa *
mahasiswa lain berbicara bahasa Inggris lebih baik daripada saya.)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

(C) Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)
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23. | feel very self-conscious when | speak English in front of other students. (Saya merasa *
sangat minder ketika berbicara bahasa Inggris di depan mahasiswa lain.)

(C) strongly Agree (Sangat Setuju)

O Agree (Setuju)

@ Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

24 English speaking activities move so quickly that | worry about being left behind. (kegiatan ~ *
belajar bahasa Inggris berjalan begitu cepat sehingga saya khawatir akan tertinggal.)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

() Disagree (Tidak Setuju)

() stongly Disagree (Sangat Tidak Setuju)

25. | feel more tense and nervous in my English speaking activities than in my other activities. *
(Saya merasa lebih tegang dan gugup di aktivitas berbicara bahasa Inggris dibandingkan mata
aktivitas lainnya.)

O Strongly Agree (Sangat Setuju)

(® Agree (Setuju)

() Disagree (Tidak Setuju)

() Stongly Disagree (Sangat Tidak Setuju)
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26. | feel nervous and confused when | am speaking English in class. (Saya merasa gugup dan  *
bingung ketika berbicara bahasa Inggris di kelas.)

(C) strongly Agree (Sangat Setuju)

@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

27. When | am on my way to English speaking activities, | feel relaxed and confident. (Saat saya *
menuju kelas bahasa Inggris, saya merasa santai dan percaya diri.)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

() Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

28. | feel nervous when | do not understand every word the lecturer says in English. (Saya s
merasa gugup ketika tidak memahami setiap kata yang diucapkan dosen dalam bahasa Inggris.)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

(C) Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)
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29. | feel overwhelmed by the number of rules | have to learn to speak English well. (Saya *
merasa kewalahan dengan banyaknya aturan yang harus dipelajari untuk berbicara bahasa Inggris
dengan baik.)

O Strongly Agree (Sangat Setuju)

@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

30. | am afraid that other students will laugh at me when | speak English. (Saya takut mahasiswa *
lain akan menertawakan saya ketika saya berbicara bahasa Inggris.)

O Strongly Agree (Sangat Setuju)

® Agree (Setuju)

O Disagree (Tidak Setuju)

() Sstongly Disagree (Sangat Tidak Setuju)

31. | get nervous when the lecturer asks questions that | have not prepared for. o
(Saya merasa gugup ketika dosen mengajukan pertanyaan yang belum saya persiapkan.)
O Strongly Agree (Sangat Setuju)

(® Agree (Setuju)

() Disagree (Tidak Setuju)

() Stongly Disagree (Sangat Tidak Setuju)
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32. | would probably feel comfortable interacting with native speakers of English.  *
(Saya mungkin akan merasa nyaman berinteraksi dengan penutur asli bahasa Inggris.)
(C) strongly Agree (Sangat Setuju)

@ Agree (Setuju)

O Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

33. The more | study for English speaking tests, the more confused | feel. (Semakin banyak saya *
belajar untuk tes berbicara bahasa Inggris, semakin saya merasa bingung.)

O Strongly Agree (Sangat Setuju)
@ Agree (Setuju)
() Disagree (Tidak Setuju)

O Stongly Disagree (Sangat Tidak Setuju)

Konten ini tidak dibuat atau didukung oleh Google.

Google Formulir
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Appendix 7 Research Instrument

A QUESTIONNAIRE OF TEST PERSONALITY (EXTROVERT &
INTROVERT)

Dear Student, my name is Zezi HicBrah (NIM. 502221010009), I am 8th
semester student from English Language Education study program, Faculty of
Teacher Training and Education, Islamic University of Indragiri. We kindly invite
you to participate in a research study titled “An Analysis of Speaking Anxiety
among Introverted and Extroverted Students of English Study Program at Islamic
University of Indragiri” This study aims to analyze students' personality.

The survey consists of 36 questions, and it will take approximately 10-15 minutes
to complete. Please answer all questions honestly based on your own experience
and perspective.

Instructions for Completing the Questionnaire:

1. Fill in the required personal details such as your name, email, etc.

2. Please answer all questions honestly and to the best of your ability.

3. Questions marked with an asterisk (*) are required. You must answer these
before submitting the form.

4. Once you have completed all sections and are satisfied with your
responses, click the "Submit" button at the bottom of the page. Your
answers will be automatically recorded.

5. Please be assured that all the information you provide will be kept
confidential and will only be used for the purpose of this study/survey.

Sincerely,
Zezi Hidayah
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RESPONDENT IDENTITY
Name :

Email Address :
Semester/Class :

The following statements identify students’ personality tendencies
(introversion and extroversion) in English learning. There are no right or wrong
answers. Please answer honestly and choose one option that best describes you.

(Pernyataan berikut digunakan untuk mengetahui kecenderungan kepribadian
mahasiswa (introvert dan ekstrovert) dalam pembelajaran Bahasa Inggris. Tidak
ada jawaban benar atau salah. Jawablah secara jujur dan pilih satu jawaban
yang paling menggambarkan diri Anda.)

1. Ican easily start a conversation with my classmates.
(Saya mudafgynemulai percakapan dengan teman di kelas).
U Strongly Agree (Sangat Setuju)
O Agree (Setuju)
O Disagree (Tidak Setuju)
0 Strongly Disagree (Sangat Tidak Setuju)
2. I am not afraid to speak during class discussions. (Sava tidak ragu untuk
beai[‘am dalam diskusi kelas)

U Strongly Agree (Sangat Setuju)
U Agree (Setuju)
O Disagree (Tidak Setuju)
U Strongly Disagree (Sangat Tidak Setuju)
3. I feel comfortable talking with many people in class. (Saya merasa
nyaman beraremksi dengan banyak orang di kelas).

O Strongly Agree (Sangat Setuju)
U Agree (Setuju)
O Disagree (Tidak Setuju)
O Strongly Disagree (Sangat Tidak Setuju)
4. 1 like working in groups during speaking activities. (Saya menikmati
beaq'a dalam kelompok saat kegiatan berbicara)
U Strongly Agree (Sangat Setuju)
U Agree (Setuju)
U Disagree (Tidak Setuju)
O Strongly Disagree (Sangat Tidak Setuju)
5. I feel more confident when I speak with my group. (Saya merasa lebih
percaya dir§aat berbicara bersama teman sekelompok)

O Strongly Agree (Sangat Setuju)
O Agree (Setuju)
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U Disagree (Tidak Setuju)
O Strongly Disagree (Sangat Tidak Setuju)

. I can easily adjust when I join a new group. (Saya cepat menyesuaikan diri

keaa harus bekerja dengan kelompok baru)
U Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

. 1 often ask questions or give comments in class. (Saya sering mengajukan

pertanyaan Bau memberikan komentar di kelas)
Ul Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

. Tactively join speaking activities in class. (Saya aktif berpartisipasi dalam

keauan berbicara di kelas)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

. I use every chance to speak English. (Saya memanfaatkan kesempatan

untuk ber‘bfava dalam bahasa Inggris).

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

U Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

I am brave enough to share my opinion in front of the class. (Sava berani
mdgyampaikan pendapat saya di depan kelas).
U Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I am not afraid to speak when the teacher asks me suddenly. (Saya tidak
ragu berbicaa meskipun diminta secara spontan)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)
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I feel confident when sharing my ideas in English. (Saya percaya diri
keaa menyampaikan ide saya dalam bahasa Inggris).

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

U Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

I show interest when doing speaking tasks. (Saya menunjukkan antusiasme
saat me{aktan tugas berbicara).

U Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

0l Strongly Disagree (Sangat Tidak Setuju)

I enjoy activities like presentations, storytelling, or role play. (Saya
meﬁkman’ kegiatan seperti presentasi, storytelling, atau role play)

U Strongly Agree (Sangat Setuju)

Ul Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

I try to do my best when speaking English. (Saya termotivasi untuk tampil
maksimal Sta’ berbicara dalam bahasa Inggris)

U Strongly Agree (Sangat Setuju)

Ul Agree (Setuju)

O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

I often respond orally during class activities. (Saya sering memberikan
re.am lisan dalam kegiatan kelas).

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

U Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

I like speaking and sharing my opinions. (Saya senang berbicara dan
menyampaifgy pendapat secara verbal)

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I usually talk more during lessons. (Sava cenderung berbicara lebih
banyak saat kegiatan pembelajaran)
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U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

I prefer to wait until the teacher asks me to speak. (Saya lebih memilih
menunggu cauruh berbicara sebelum berbicara dengan insiatif sendiri).

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

I rarely speak unless the teacher asks me. (Sava jarang berbicara kecuali
di@ra oleh dosen)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I usually watch and listen more than speak in class. (Sava lebih banyak
mengamati Bripada berbicara di kelas).

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I feel more comfortable when the class is quiet. (Saya merasa lebih
nyamn dalam suasana kelas yang tenang).

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

Ul Strongly Disagree (Sangat Tidak Setuju)

I become quieter when the class is noisy. (Saya menjadi lebih diam ketika
suasand kef ramari).

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I speak only when it is really necessary. (Saya berbicara hanya ketika
meawa benar-benar perlu).

U Strongly Agree (Sangat Setuju)
U Agree (Setuju)
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O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I do not like being the center of attention in class. (Saya kurang nyaman
menjadi pu.a perhatian di kelas).

U Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

.1 prefer speaking in small groups. (Sava lebih suka berbicara dalam

keanpr;vk kecil).

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)
I avoid speaking in front of many people. (Saya menghindari berbicara di
depan banya orang).

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I think carefully before I speak. (Saya memilih kata-kata dengan hati-hati
sea,’um berbicara).

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

U Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I like to think first before sharing my opinion. (Saya lebih suka berpikir
terlebih dalgu sebelum menyampaikan pendapat).

U Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I feel calmer when I prepare what I want to say. (Saya merasa lebih
terfgyig ketika sudah menyiapkan apa yang akan saya ucapkan).

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)
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31.1 feel more comfortable working alone. (Saya lebih nyaman mengerjakan
tugas secar@andiri).
U Strongly Agree (Sangat Setuju)
U Agree (Setuju)
U Disagree (Tidak Setuju)
O Strongly Disagree (Sangat Tidak Setuju)
32.1 do not interact much with others in class. (Saya menjaga jarak dalam
z'maaksz' sosial di kelas).
U Strongly Agree (Sangat Setuju)
O Agree (Setuju)
O Disagree (Tidak Setuju)
0l Strongly Disagree (Sangat Tidak Setuju)
33.1 am not very emotionally involved in big group activities. (Saya kurang
terlibat ser_‘@ emosional dalam kegiatan kelompok besar).

Ul Strongly Agree (Sangat Setuju)
Ul Agree (Setuju)
O Disagree (Tidak Setuju)
0 Strongly Disagree (Sangat Tidak Setuju)
34.1 usually give short answers when speaking. (Saya cenderung memberikan
jalaban singkat saat berbicara).

U Strongly Agree (Sangat Setuju)
Ul Agree (Setuju)
O Disagree (Tidak Setuju)
U Strongly Disagree (Sangat Tidak Setuju)
35.1 do not show much emotion when speaking. (Saya tidak terlalu
mengekspreamn emosi ketika berbicara).
O Strongly Agree (Sangat Setuju)
U Agree (Setuju)
U Disagree (Tidak Setuju)
O Strongly Disagree (Sangat Tidak Setuju)
36. I feel safer when I speak only a little. (Saya merasa lebih aman ketika
beaicam seperlunya saja).
U Strongly Agree (Sangat Setuju)
U Agree (Setuju)
O Disagree (Tidak Setuju)
U Strongly Disagree (Sangat Tidak Setuju)
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A QUESTIONNAIRE OF SPEAKING ANXIETY

Dear Student, my name is Zezi Hicgah (NIM. 502221010009), I am 8th

semester student from English Language Education study program, Faculty of
Teacher Training and Education, Islamic University of Indragiri. We kindly invite
you to participate in a research study titled “An Analysis of Speaking Anxiety
among Introverted and Extroverted Students of English Study Program at Islamic
University of Indragiri” This study aims to analyze students' Speaking Anxiety.
The survey consists of 36 questions, and it will take approximately 10-15 minutes
to complete. Please answer all questions honestly based on your own experience
and perspective.

Instructions for Completing the Questionnaire:

1.
2.
3.

4.

Fill in the required personal details such as your name, email, etc.

Please answer all questions honestly and to the best of your ability.
Questions marked with an asterisk (*) are required. You must answer these
before submitting the form.

Once you have completed all sections and are satisfied with your
responses, click the "Submit" button at the bottom of the page. Your
answers will be automatically recorded.

Please be assured that all the information you provide will be kept
confidential and will only be used for the purpose of this study/survey.

Sincerely,
Zezi Hidayah
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A QUESTIONNAIRE OF SPEAKING ANXIETY

RESPONDENT IDENTITY
Name :

Email Address :
Semester/Class :

The following statements are used to identify students’ speaking
anxiety in English learning. There are no right or wrong answers. Please
answer honestly and choose one option that best describes your feelings
when speaking English.

(Pernyataan  berikut  digunakan untuk mengetahui tingkat
kecemasan berbicara (speaking anxiety) mahasiswa dalam pembelajaran
Bahasa Inggris. Tidak ada jawaban benar atau salah. Jawablah secara
Jujur dan pilih satu jawaban yang paling menggambarkan perasaan Anda
saat berbicara dalam Bahasa Inggris.)

. 1 often feel unsure of myself when I speak English during English learning
activities.

(Saya sering merasa tidak yakin pada diri saya sendiri ketika berbicara
bahasa Ing§Ys dalam kegiatan pembelajaran.)

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

. 1 do not worry about making mistakes when I speak English in class.
(Saya tidak khawatir membuat kesalahan ketika berbicara bahasa Inggris

di fas. )
U Strongly Agree (Sangat Setuju)

U Agree (Setuju)
O Disagree (Tidak Setuju)
U Strongly Disagree (Sangat Tidak Setuju)

. 1 feel nervous when I know that I will be asked to speak English in class.

(Sava merasa gugup ketika tahu bahwa saya akan diminta berbicara
bahasa Ing§ys di kelas.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)
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. 1 feel anxious when I do not understand what the lecturer is saying in
English.

(Saya merasa cemas ketika sayva tidak memahami apa yang disampaikan
eran dalam bahasa Inggris.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

. It does not bother me to speak English more.

(lebih banyca berbicara bahasa Inggris tidak mengganggu saya.)
U Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

. During English speaking activities, I find myself thinking about things that
are not related to what I am saying.
(Selama  kegiatan berbicara dalam bahasa Inggris, saya sering
m@z’kirkan hal-hal yang tidak berhubungan dengan kegiatan tersebut.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

U Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

. 1 keep thinking that ther students speak English better than I do.
(Saya terus berpikir bahwa mahasiswa lain berbicara bahasa Inggris
lebih baik d}ipada saya.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

U Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

. L usually feel relaxed during tests or assessments in my speaking English
activities.

(Saya biasanya merasa santai selama tes atau penilaian di kegiatan
beaic'am bahasa Inggris.)

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)
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. | start to panic when I have to speak English without preparation.

(Saya mulai panik ketika harus berbicara bahasa Inggris tanpa
persiapan.)

Ul Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

I worry about the consequences of not performing well in English
speaking activities.
(Saya khawatir tentang konsekuensi jika saya tidak tampil dengan baik
daan kegiatan berbicara bahasa Inggris.)

O Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

0l Strongly Disagree (Sangat Tidak Setuju)

. Ido not understand why some students get very upset about English

speaking activites.
(Saya tidak mengerti mengapa beberapa mahasiswa menjadi sangat
tertekan deram kegiatan berbicara Bahasa inggris.)

U Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

In English speaking activities, | feel so nervous that I forget things that I
already know.

(Di kegiatan berbicara bahasa Inggris, saya merasa sangat gugup sampai
{u/a hal-hal yang sebenarnya sudah saya ketahui.)

U Strongly Agree (Sangat Setuju)

O Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

I feel embarrassed to volunteer answers when speaking English activities.
(Saya merasa malu untuk menjawab secara sukarela ketika berbicara
bahasa Ing@s di kelas.)

U Strongly Agree (Sangat Setuju)
Ll Agree (Setuju)
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O Disagree (Tidak Setuju)
U Strongly Disagree (Sangat Tidak Setuju)

I would not feel nervous speaking English with native speakers.
(Sava tidak akan merasa gugup berbicara bahasa Inggris dengan penutur

as

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I get upset when I do not understand what the lecturer is correcting.
(Saya merasa kesal ketika saya tidak memahami apa yang dikoreksi oleh

dosen.)

Ul Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

Even if 1 am well prepared for English speaking activities, 1 still feel
anxious.

(Meskipun sava sudah mempersiapkan diri dengan baik untuk aktivitas
beaicam bahasa Inggris, saya tetap merasa cemas.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

.I often feel like I do not want to attend my English speaking activites.

(Sava sering merasa tidak ingin mengikuti kegiatan berbicara bahasa

Inggris.)
O Strongly Agree (Sangat Setuju)

U Agree (Setuju)
O Disagree (Tidak Setuju)
0 Strongly Disagree (Sangat Tidak Setuju)

)

I feel confident when I speak English during class activities.
(Saya merasa percaya diri ketika berbicara bahasa Inggris dalam
keamn kelas.)

U Strongly Agree (Sangat Setuju)
O Agree (Setuju)
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O Disagree (Tidak Setuju)
U Strongly Disagree (Sangat Tidak Setuju)

I am afraid that my English lecturer is ready to correct every mistake I
make.

(Saya takut dosen bahasa Inggris saya siap mengoreksi setiap kesalahan
yang saya bgyt.)

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

lel my heart pounding when [ am called on to speak English in class.
(Sava merasakan jantung saya berdebar ketika dipanggil untuk berbicara
baysa Inggris di kelas.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I do not feel pressure to prepare very well for English speaking activities.
(Saya tidak merasa tertekan untuk mempersiapkan diri dengan sangat
baik untuk Kggiatan berbicara bahasa Inggris.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I always feel that other students speak English better than I do.
(Sava selalu merasa bahwa mahasiswa lain berbicara bahasa Inggris
lelfe} baik daripada saya.)

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

I feel very self-conscious when I speak English in front of other students.
(Saya merasa sangat minder ketika berbicara bahasa Inggris di depan
mahasiswa n. )

U Strongly Agree (Sangat Setuju)
O Agree (Setuju)
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O Disagree (Tidak Setuju)
U Strongly Disagree (Sangat Tidak Setuju)

English speaking activities move so quickly that I worry about being left
behind.

(kegiatan belajar bahasa Inggris berjalan begitu cepat sehingga saya
kh§gyatir akan tertinggal.)

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

I feel more tense and nervous in my English speaking activities than in my
other activities.
(Saya merasa lebih tegang dan gugup di aktivitas berbicara bahasa
Inggris dibdg}lingkan mata aktivitas lainnya.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)

I feel nervous and confused when I am speaking English in class.
(Saya merasa gugup dan bingung ketika berbicara bahasa Inggris di

keB.J

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

When I am on my way to English speaking activities, | feel relaxed and
confident.

(Saat saya menuju kelas bahasa Inggris, saya merasa santai dan percaya
diri.)

Ul Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I feel nervous when I do not understand every word the lecturer says in
English.

(Saya merasa gugup ketika tidak memahami setiap kata yang diucapkan
dosen dalam bahasa Inggris.)
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U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

O Strongly Disagree (Sangat Tidak Setuju)

I feel overwhelmed by the number of rules I have to learn to speak English
well.

(Saya merasa kewalahan dengan banyaknya aturan yang harus dipelajari
untuk berbi@ya bahasa Inggris dengan baik.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

U Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I am afraid that other students will laugh at me when 1 speak English.

(Saya takut mahasiswa lain akan menertawakan sayva ketika saya
beficara bahasa Inggris.)

O Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I get nervous when the lecturer asks questions that [ have not prepared for.
(Saya merasa gugup ketika dosen mengajukan pertanyaan yang belum

saya persiaf§an.)

U Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

U Strongly Disagree (Sangat Tidak Setuju)

I would probably feel comfortable interacting with native speakers of
English.
(Saya mungkin akan merasa nyaman berinteraksi dengan penutur asli

bafeysa Inggris.)
U Strongly Agree (Sangat Setuju)

U Agree (Setuju)
O Disagree (Tidak Setuju)
U Strongly Disagree (Sangat Tidak Setuju)
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33. The more I study for English speaking tests, the more confused I feel.
(Semakin banyak saya belajar untuk tes berbicara bahasa Inggris,
semakin saygymerasa bingung.)

Ul Strongly Agree (Sangat Setuju)

U Agree (Setuju)

O Disagree (Tidak Setuju)

0 Strongly Disagree (Sangat Tidak Setuju)
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Appendix 8 Documentation

4™ Semester, April 6 at 11.38 (The researcher explained how to answer the
questionnaire by using Google form)

6" Semester, April 6 at 10.33 (The researcher explained how to answer the
questionnaire by using Google form)
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2™ Semester, April 6 at 14 .58 (The researcher shared the questionnaire link via
WhatsApp group and allowed students to answer it)
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